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A leading provider of
formative assessments
This year, GL Education celebrates 40 years of providing schools
with high-quality assessments for children’s education, mental
health and wellbeing.

Tried and tested, our assessments are rigorous,
academically sound and in line with current best practice
in education. They are a powerful tool to inform teaching,
learning and decision-making at all levels.
This International Brochure offers an overview of our full
range and outlines the extensive support that we provide
to international schools.

See our Guide
to Reports
for detailed
information on
the reports for
our key
assessments

The accompanying Guide to Reports provides further
detail on the insights that teachers can gain from each
assessment.
To request a copy, or for further information on our range,
visit our website: gl-education.com
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Introduction

Welcome to our 2020
International Brochure
Data is a powerful tool that can have an impact on every area of life.
Having the right data supports decision-making at multiple levels, improving
effectiveness and directing effort where it is most needed.
In the classroom, assessment data can play a vital role in guiding teaching
and learning, enabling schools to achieve the very best outcomes for every
student. But it’s not just about generating data, it’s about ensuring that you
are using it effectively.
Here at GL Education, we see it as our job to put just the right amount of
accurate data in the hands of teachers, at the right moment, to help them
guide every student to their potential. We have been doing this for 40 years and
are constantly building new and better ways of presenting and explaining data
to help schools on their ‘data journey’. We have some exciting new developments
coming soon that will give deeper, even more focused analytics.
This brochure provides an overview of our range, showing how our rigorous, high-quality assessments link
together to provide a whole-student view, covering the three key dimensions of ability, attainment and
barriers to learning.
We show how effective use of data can help drive school improvement, identify student learning needs and
support personalised teaching to have the maximum impact for every child.

Greg Watson
Chief Executive
When I visit schools around the world, I’m always excited to see how you are
using and embracing assessment data. I’ve seen first-hand how data can have
a transformative effect for senior leaders, classroom teachers, students and
parents alike.
This brochure will guide you through our main assessments, showing how the
data they provide can have a positive impact across your school.
Our integrated support system of training and information will help you choose
the right assessments for your setting, enabling you to implement and embed an
assessment structure that provides the information you need to support decisionmaking, teaching and learning at every level.
Our team of consultants and customer support are here to help. To discuss your school’s unique assessment
and school improvement requirements, please don’t hesitate to contact us.
Please see the inside back cover for full details. We look forward to hearing from you!

James Neill
International Director

What’s new?
Find out more about these inside:
• CAT4 Level X p8 – new digital ability tests for children aged 6+ years
• PASS Interventions p20 – support and strategies for interventions on each PASS factor
• Progress Test Series Level 15 p14 – extending the tests to age 15 for even more insights
• Wellcomm Primary p21 – supporting the identification of children with language difficulties

+44 (0)20 8996 3369
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Data for teaching
and learning

The whole-student view
GL Education believes in a holistic student-focused approach to assessment whereby ability,
attainment and barriers to learning can be assessed and compared to help you better
understand each child.
With a deeper insight into your students’ capability, struggles, learning
barriers, current and comparative performance and rate of progress,
you are better able to personalise learning according to each individual
student’s needs.
By taking a joined-up approach, our assessments enable you to build
a whole-student view that will support your activity across the school,
guiding teaching and learning, supporting inclusion, informing wellbeing
interventions and helping you to ensure that each child will achieve
their full potential.

Teachers armed with
data, and taking a full part in
analysing and identifying ways
to improve, is the way to create
consensus, increase ownership
and move learning forward.
Iain Hope, Deputy Head of
Primary, British School
Jakarta, Indonesia
(UK curriculum)

CAT4

PT Series

Reasoning Tests

NGRT

Placement Test

NGST
Baseline

PASS
SEN Screeners
• Ability
Our widely-used ability test, the Cognitive Abilities Test (CAT4)®, assesses students’ verbal,
non-verbal, quantitative and spatial reasoning skills to help you understand their developed
abilities, likely academic potential and thinking preferences. This informs teaching and
learning and supports student feedback, value-added and target setting.

• Attainment
Our attainment tests, including the Progress Test Series (PT Series)®, New Group Reading
Test (NGRT)® and New Group Spelling Test (NGST)® assess your students’ current level of
performance to track and report on their progress, benchmark them against their peers and
spot anomalies in comparison to their cognitive ability.

• Barriers to Learning
Our surveys, including the Pupil Attitudes to Self and School (PASS)® survey, look for
attitudinal and emotional barriers to flag any non-academic problems that might explain
under-achievement. Our screeners and diagnostic tools help schools to identify common
barriers to learning, including dyslexia, dyscalculia and working memory issues.
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For principals and school leaders
Our assessments provide robust, standardised, external data for:

Data in practice

The benefits of GL Education
assessment data for all stakeholders

• supporting decision-making across teaching, learning and pastoral needs
• identifying areas for school improvement
• preparation for inspections and accreditations
• benchmarking and value-added		
• informing staff professional development requirements
• showing prospective parents what the school has to offer and the effectiveness of teaching.

For teachers
Our assessments identify individual student learning needs to:
• support the personalisation of teaching and learning
• offer a reliable measure of progress towards target grades
• support the identification of causes of underperformance
• help you get ‘behind the mask’ and support student wellbeing
• help see where interventions are needed, and measure the effect of them
• provide external validation of teacher observations.

Individual student and
class data is shared with class
teachers and examined at a
granular level. Year group data is
discussed with class teachers, Heads
of Year and myself as the Phase
Leader – we look at trends across
a year group and discuss areas
requiring impact.
Derek Watson, Year 5 and 6
Phase Leader, Doha College,
Qatar (UK curriculum)

For school counsellors

For learning support

Our assessments provide a picture of wholeschool wellbeing to:

Our assessments provide insights to:

• help identify groups or individuals at risk of
disengagement (or worse)

• s upport examination accommodation
requests.

• help screen for SEN requirements

• support pastoral care and mentoring.

For admissions teams
Our assessments provide instant reporting
with vital data to:

For school stakeholders
and governors
Our assessments provide vital data to:

• support admissions decisions

• evaluate the effectiveness of teaching at
school and subject level

• help the school ensure each student can
access the curriculum.

• identify where additional resources or
interventions may be required.

For management of
school groups

For students and parents

Our assessments provide reliable data to:
• fairly evaluate and compare the quality of
teaching and learning across multiple schools
• reliably benchmark performance across the
group, and more widely.

Our assessments offer a variety of studentand parent-friendly reporting to:
• support conversations to engage and
motivate every student and encourage them
to take ownership of their own learning
• support conversations with parents, offering
ways to support learning at home.

+44 (0)20 8996 3369
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Data in practice

Implementing and embedding an
assessment structure
To get the very best out of your assessments and the data that they generate, schools could reflect on the
following key points:

What are your goals?
Short term – this term
Medium term – this year
Long term – over the next 3-5 years

What information do you
need to achieve these
goals?
• Consider what data you already collect
• Think about what other data you need

When will you
administer the
assessments?
•C
 reate an assessment calendar
•D
 ecide who will be responsible for the
data analysis
•S
 chedule meetings to review the data
with teaching staff
See page 7 for a suggested assessment
timeline

•D
 etermine which assessments will have the
most impact
•D
 ecide who will be responsible for the
administration

How are you going to
engage staff and support
them in using the data?
•T
 hink about the different roles and
responsibilities of staff and different staffing
teams
• Identify a single person to be responsible
for data and improving practice

What CPD and training
will staff need to ensure
they can use the data?
•D
 etermine the training you can provide
in-house
•C
 reate opportunities for teachers to
share best practice
•S
 et aside time for staff to talk about
the data
•C
 onsider our training workshops
(see page 36 for more information)

•E
 ncourage teachers to sit the assessments
themselves, so they can explain them to
students

How will you share
the data with different
stakeholders?
•T
 hink about IT and tools to help share the
data
• Encourage group discussion
•D
 etermine if you will share the data with
students and/or parents and if so, how to
ensure the reports are properly understood

Review and evaluate as
you go
•W
 hat did the data tell you?
•W
 hat did you do about it?
•W
 hat impact did this have?
•W
 hat do you need to do now?

GL Education can support you with all of this
via the guidance resources on our website,
our support webinars and workshops, and our
expert team. We also supply a range of training
resources to use in your school to boost
awareness.
To find out more, go to page 36 or visit

gl-education.com/events-training
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GL Education works with schools in over 100 countries around the world, supporting them in implementing
our assessments, and using the data to inform decision-making and guide effective teaching and learning
across the curriculum.
The map below shows the range of countries where we have user schools, and the testimonials from teachers
that you’ll see as you browse through the brochure will give you a flavour of the many different curricula that
we support.

Key
■ Countries with GL Education
user schools
● Countries where we have
hosted seminars and
workshops in the last
two years

Data in practice

Working with schools around the world

The GL Education
package links teachers,
pupils and parents perfectly.
It enables engagement
with understanding for all
stakeholders in a manner that
is often difficult to facilitate.
Kelvin Hornsby, Principal
& CEO, GEMS Cambridge
International School

We also regularly run workshops and seminars for international schools – go to our website to see where the
next one is due near you: gl-education.com/events-training/seminars-and-workshops

+44 (0)20 8996 3369
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Data in practice

School groups
We work closely with school groups to provide
assessment solutions that are tailored to their
individual needs.
Cluster reports for assessments such as CAT4 and
the Progress Test Series (PT Series) help school
group management to understand the different
abilities of each school’s cohort and to make valid
comparisons about attainment and progress across
the group of schools.
By using the GL Education assessments, school
groups can ensure comparability and a common
language to validate and benchmark themselves
externally, and a means to fairly evaluate and
compare the quality of teaching and learning across
multiple schools.

A highly effective range
of tools that we can use to
improve student achievement
across all our schools. The variety
of assessments and detailed reports
enable us to carry this out in individual
classrooms, within schools and across
the whole group … backed up with
really efficient support should we
have any additional needs
or requirements.
Karl Wilkinson, Regional
Head of Schools,
Orbital Education

Our new
Value-Added Service
can help school groups
to measure the impact
each school’s teaching
has had on its students
– see p13 for more
details.

CAT4 Cluster analysis reports show the mean scores for all students in the school group, allowing
benchmarking and comparison to the overall average.

School 1
School 2
School 3

T: 0330 123 5375

gl-assessment.co.uk

1

School 4

Cluster analysis reports for the PT Series can reveal areas of the curriculum where teaching may
need reinforcing or where good practice can be shared across the group.
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Data in practice

Choosing the right assessment
This table matches the assessment test levels for CAT4 and the Progress Test
Series to the appropriate year groups and grades for different curricula.
NGRT and NGST A, B and C parallel versions are available to be used
termly, twice yearly or annually – depending on your needs.
Year (UK)

Grade (US)

Grade (Indian)

IB Programme

CAT4/
Reasoning

PTM

PTE

Reception (FS2)

Jr KG

KG 1 (Jr KG)

Pre-Kindergarten

5

5

1

Kindergarten

KG 2 (Sr KG)

Kindergarten

Reasoning 5–7

6

6

2

1st

1st

1st PYP

Level X

7

7

PTS

PASS 1

3

2nd

2nd

2nd PYP

Pre–A

8

8

8

4

3rd

3rd

3rd PYP

A

9

9

9

5

4th

4th

4th PYP

B

10

10

10

6

5th

5th

5th PYP

C

11

11

11

7

6th

6th

6th MYP

D

11T*/12

11T*/12

11T*

8

7th

7th

7th MYP

E

13

13

13

9

8th

8th

8th MYP

F

14

14

14

10

9th

9th

9th MYP

F

15

15

15

11

10th

10th

10th MYP

G

12

11th

11th

11th DP

G

13

12th

12th

12th DP

* 11T must be administered in the first half-term of secondary school.
Red levels are paper testing only.
The PT Series (PTE/PTM/PTS) is designed for use at the end of the academic year. If you wish to
administer the PT Series at the beginning of the academic year, please contact
international@gl-education.com for advice about the levels you need to use.

Suggested assessment timeline
This timeline is based on a September to July academic year. Schools that
commence their academic years in different months should adjust the
timing of their testing accordingly.

PASS

PASS 2

PASS 3

PASS 4

Each individual school
will have different
challenges and focus
areas for development.
We can help you to
meet these needs and
develop an assessment
structure that meets
your requirements.

Cognitive Abilities Test: Fourth Edition (CAT4)
New Group Reading Test (NGRT)
New Group Spelling Test (NGST)

Progress Test Series (PT Series)

Pupil Attitudes to Self and School (PASS) survey

Sept

Oct

Nov

Dec

Jan

Feb

Mar

Apr

Baseline Progress

May

June

July

Aug

Sept

Value-added: results day
- upload exam result

Baseline

Value-added: sign-up and
renewal

New Group Reading Test (NGRT)
New Group Spelling Test (NGST)
Value-added: latest
exams dashboard
available
New Group Reading Test (NGRT)
New Group Spelling Test (NGST)

+44 (0)20 8996 3369
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ABILITY

Cognitive Abilities Test:
Fourth Edition (Cat4)®

Level X
now available
for students in
Year 2 /
1st Grade

Unlock potential in every student
The Cognitive Abilities Test: Fourth Edition (CAT4)® is a
suite of diagnostic assessments of developed ability and
likely academic potential.
By measuring students’ ability to reason with different
types of material, CAT4 allows schools to assess the way
that a student thinks and how they will learn best, enabling
personalised teaching and learning and supporting
feedback, and target-setting for future attainment.
CAT4 provides a unique profile of students’ strengths and
weaknesses across four areas (or batteries): Verbal, NonVerbal, Quantitative and Spatial Reasoning.
As the test is not based on any curriculum or dependent
on prior learning, it offers a fair assessment of ability
regardless of a student’s prior schooling. Three of the
four batteries are not reliant on knowledge of the English
language, so the test is ideal for assessing EAL students.
Instructions are also available in Spanish, Malaysian,
Mandarin and Arabic to support working with EAL
students.

How can I use the data?
Identify students who may need additional learning
support or intervention
Highlight the most able students and their specific needs
Personalise teaching and learning based on the student
profile
Establish challenging yet achievable targets for every
student
Communicate with students, parents and stakeholders
Set a baseline for analysis, self-evaluation and inspections

Quick Guide
AGE RANGE:
6 years – 17+ years
SUITABLE FOR:
Teachers, Senior Leaders,
Assessment Co-ordinators,
SENCOs, Admissions staff
TEST DURATION:
135 minutes across 3 sections
Level X: 90 minutes in 2 sections
TEST FORMAT:
Digital and paper
REPORTS:
Group report for teachers
Summary report for senior
leaders
PowerPoint® presentation for
senior leaders
Individual student report for
teachers
Individual report for students
Individual report for parents
Excel® report
Cluster report
CAT4 Combination report
(see page 12)
To view sample reports, go
to pages 3-18 of our Guide to
Reports
David F Lohman and Pauline Smith

Age

CAT4

Year (UK)

Grade (US)

6:00 - 7:11
6:06 – 8:11
7:06 – 9:11
8:06 – 10:11
9:06 – 11:11
10:06 – 12:11
11:06 – 13:11
12:06 – 15:11

Level X
Pre-A
A
B
C
D
E
F
F
G
G

2
3
4
5
6
7
8
9
10
11
12

1st
2nd
3rd
4th
5th
6th
7th
8th
9th
10th
11th

14:06 – 17:00+

Grade
(Indian)
1st
2nd
3rd
4th
5th
6th
7th
8th
9th
10th
11th

Grade (IB
Programme)
1st PYP
2nd PYP
3rd PYP
4th PYP
5th PYP
6th MYP
7th MYP
8th MYP
9th MYP
10th MYP
11th DP

CAT4 is available at different levels of difficulty, from Level X to G. The table shows the target year
group/grade and age range covered by the norms for each test level.
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Reports
ABILITY

Detailed instant reports include comprehensive graphs and supporting narratives that enable
teachers to put the information to use immediately.
Three individual reports include tailored explanations of the student profile and its
implications for the student, their parents and teachers.
Summary reports for the whole school or group are available and support detailed analysis
by a range of parameters.
Schools that also use the Progress Test Series (PT Series) or New Group Reading Test (NGRT)
benefit from automated combination reports (see p12) which show attainment and progress
in the context of ability.

Look for students who have a
Verbal SAS that is lower than their
other scores. These may be EAL
students or students who have
literacy support needs that require
further investigation.

New CAT4
administration
guide available at
gl-education.com/
support/CAT4product-support

Scores for the group (by overall mean SAS)
Student name
Sara Shafiq

Natasha Aransola
Jenny Coyle

Samera Kan

Lara Sandford
Mia Shimizu

Tutor
group
EM

48

113

DK

48

123

48

120

DK

MCO

MCO
DK

Petya Kan

EM

Nick Watt

EM

DK

48

48
48

3

48

Susan McGregor

Connor Gibson
Morrison Kirsty
Neil Dawes

Rob Reagan

MCO

48

102

47

108

48

119

100

48

100

48

Kunza Mohammad

MCO

48

EM

32

111

=9

35

123

24

99

20

34

108
98

114

36
28

32

123
103

111

=14

35

103

=14

36

112

=28

26

101

=28

19

92

103

23

6

=9

103

=39

5

111

29

36

95

=3

=3

=9

109

8

24

=14

12

48

DK

MCO

116

Non-verbal

GR
(/60)

111

33

101

=37

108

47

34

24

96

48

48

118

=39

110

MCO
DK

=19

=10

108

48

DK

2

112

EM

Peter Adetunde
Teodora Dunec

95

120

120

36

36

=28

105

31

36

7

6

124

125

SAS

36

100

DK

Elise Kelly

9

36

No.
attempted
(/36)

=4

48

48

Johanna Howles

DK

122

=25

48

48

48

DK

97

1

=14

=10

MCO

Liz Price

101

Quantitative

GR
(/60)

112

48

Zaynab Ashfaiq
Chloe Bullock

130

DK

Paisley McSeveney

Khan Kareena

SAS

108

MCO

Gabriel Bester

48

Verbal

47

EM

MCO

Mia Shimizu

Anthony Jameson

No.
attempted
(/48)

18
18
32
26

93
93
98
98

13

14

=29
=1
7

=27

No.
attempted
(/48)

SAS

41

124

48

119

48

115

43
48
43
48

48
46
37
46
43
34

=24

48

=17

48

GR
(/60)
3

1

=5

103

=25

106

=21

101

30

112

112

=8

=8

108

=16

102

=27

105
115

=23
=5

Mean
SAS

36

126

=2

124

36

131

1

116

=3

114

=5

36
36
31

36
34
30
36
36
26
36

120

=4

116

=4

114

112

118

=17

108

=17

110
116

34

=17

41

106

=21

34

106

8

48

111

=10

36

84

111

=10

36

111

=10

36

=9

=41
=41

47
42

117

45

111

=24

40

47

48

=29
=29

99

48

109

42

108

=31
4

=10
=14
=16

36
36
35
23

7

108

114

=14

36

13

=9

=18
=38

=2

114

109

94

118

120

126

107

40

=4

120

40

=1

=17

Overall
GR
(/60)

32

2

Spatial
SAS

36

=5

115
121

No.
attempted
(/36)

=9

=14

113

=11

100

104

108

9

=10
12
13

=14

=29

36

109

8

=10

107

103

98

110

=5

=14
16

106

110

=5

=14

=44

36

112

=3

107

95

98

113

1

2

8

109

110

114

GR
(/60)

107
107

106

=22

106

=53

104

=38
=38
=22
=27
=35

105

=14
=14

=18
=18
20

21

103

=22

102

=24

103
102
102

=22
=24
=24

The Group report for teachers supports your analysis of the scores achieved in all four sections of the test.

We get invaluable
information on each
child, including the true
capacity of an EAL learner.
Brian Cooklin, Principal,
Nord Anglia International
School, Hong Kong
(UK curriculum)

Find out more about CAT4
reports on pages 3-18 of our
Guide to Reports

+44 (0)20 8996 3369
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School: Test School
Group: Year 7
Date of test: 13/09/2011

Level: D

No. of students: 60

ABILITY

Student profiles

Look at the profiles for the whole
group and identify students with
a mild, moderate or extreme
Spatial Bias or Verbal Bias.

The analysis of CAT4 scores allows all
students to be assigned a profile; that is they
are assigned to one of seven broad
descriptions of their preferences for learning.
The Verbal Reasoning and Spatial Ability
Batteries form the basis of this analysis and
the profiles are expressed as a mild,
moderate or extreme bias for verbal or spatial
learning or, where no bias is discernable (that
is, when scores on both batteries are similar),
as an even profile.
The diagram shows the distribution of
students across the seven profiles which are
indicated by the coloured bands.
Extreme verbal bias
Moderate verbal bias
Mild verbal bias
No bias
Mild spatial bias

National

Group

%

%

No. of students

2%

2%

1

Moderate
verbal bias
Females

4%

3%

2

Mild verbal bias

11%

8%

5

No bias or even profile

66%

67%

40

Moderate spatial bias
Extreme spatialverbal
bias
Extreme
bias
Males

The Student profiles scattergraph plots the distribution of
Mild spatial bias
11%
8%
the group across seven profile types, indicating their learning
Moderate
spatial
bias
4%
10%
preferences.
Extreme spatial bias

2%

2%

Summaries are included that
outline each profile type’s
learning preferences.

5
6
1

Extreme verbal bias

•
•
•

These students should excel in written work and should enjoy discussion and debate.

•

They may prefer to learn step-by-step, building on prior knowledge, as their spatial skills are relatively
weaker, being in the low average or below average range.

They should prefer to learn through reading, writing and may be very competent independent learners.
They are likely to be high achievers in subjects that require good verbal skills such as English, modern
foreign languages and humanities.

Students:
Niamh Ernst
CAT4 Individual report for teachers

Moderate verbal bias

•

Students in this group will have average to high scores for Verbal Reasoning and relatively weaker
Spatial Ability with scores in the average range.

•
•

These students are likely to prefer to learn through reading, writing and discussion.

Includes suggestions for how you
support this student with
targeted, in-class strategies.

Step-by-step learning, which builds on prior knowledge incrementally, is likely to suit these students.
can

Students:
Student 18

Student 29

The benefits of
the linkage between
attainment and cognitive
ability provided by MAP
and CAT4 data tools are
already being seen.
John Conway, Principal,
Sheikh Zayed Private
Academy for Boys,
Abu Dhabi, UAE
(American curriculum)

The Individual report for teachers provides a summary of each student’s profile.
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ABILITY

Use the ‘most likely’ and ‘if challenged’
grades to see the level a student could
reach with additional effort and challenge –
ideal for supporting target setting.

I have learnt
a lot from CAT4 – it’s
helping make sure we are
on the right track for a
world-class education.
Shallu Sethi, Vice Principal,
Ashoka Universal School,
India (Indian ICSE
curriculum)

Group indicator tables are provided for KS2, KS3, GCSE (including iGCSE), AS and
A level, CBSE Class X and Class X11. IB MYP and DP pointers are available now, subject
group indicators for HL and SL will be available in 2020.

Post-CAT4 intervention
Low scores in the Verbal battery of CAT4 can be indicative of an EAL student or one with broader
literacy support needs.

Further testing with the New Group Reading Test (NGRT, p22) will help you to investigate the
student’s areas of difficulty, sentence completion or comprehension.

Students with low scores on passage comprehension (below 90) can then be further assessed with
the York Assessment of Reading for Comprehension (YARC, p25) for in-depth gap analysis.

Students with low scores in sentence completion may have dyslexic tendencies and should be
assessed with the relevant screener, Rapid, CoPS or LASS (p26).

Student reasoning tests
Identify potential in verbal and non-verbal thinking
Verbal Reasoning reveals how a student takes on board new information by measuring their ability to
engage with language.
Non-Verbal Reasoning involves no reading and so provides insight into the abilities of students who
think more easily in images rather than words. It also measures the potential of students with limited
reading skills, including those with dyslexia, poorly motivated students and EAL students.
Reasoning 5–7 is a combined test for younger students, administered individually or in small groups,
with students recording their answers in a booklet.

How can I use the data?
Help identify the potential for students with limited reading skills and EAL
Gain an insight into students’ ability to help inform teaching strategies
To support decisions for school admissions
Find out more at gl-education.com/reasoning

+44 (0)20 8996 3369
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ABILITY

CAT4 Combination report
Compare student potential with actual attainment
The combination report allows you to analyse your students’ results from CAT4 alongside their scores
in Progress Test in Maths (PTM) and either Progress Test in English (PTE) or New Group Reading Test
(NGRT).
This enables you to compare ability and attainment in maths, English and reading, flagging where
current performance differs markedly from what might be expected (either higher or lower) and
allowing you to plan appropriate intervention or challenge strategies.
Each report includes a narrative section with a range of questions to support
teachers in analysing the results and using the information to support
teaching and learning.

Learn how to
generate a CAT4
Combination report
at gl-education.
com/combi-report

How can I use the data?
Instantly compare attainment against ability
Highlight where attainment is falling behind expectations
CAT4 Group combination report for teachers with PTE and PTM

Inform feedback when students are achieving at or above
School: Test School
their
expected potential
Group: Sample School

No. of students: 30

Date(s) of testing
for CAT4: for
11/10/2015
Identify
areas
improvement

Level: D

Date(s) of testing for PTE: 29/02/2016

Level: 3

Date(s) of testing for PTM: 27/02/2016

Level: 3

Scores for the group (by surname)
Student name
Tom Albright

Daniel Browne

Dominic Browne

CAT4
Verbal
SAS
96

110

103

Joshua Browne

130

Danielle Dixon

92

Louisa Cole

113

PTE
Overall
SAS

English discrepancy category

93

Much lower than expected

134

Much higher than expected

96

Expected

93

Much lower than expected 1

94

Expected

115

Nick Duffy

100

Martin Gibson

81

103

122

73

Billy Freeman

Nathan Gill

Jahazabe Imran

Sophie Jobson

Natasha Jones

Elise Kelly

Sarah Ling

Ben Lynch

117
94

99

109

91

Lower than expected

105

101

119

Yordan Madzhirov

108
109

93

Tom Murdie

107

Fiona Norton

110

Florence Nash

Much higher than expected

102

106

110

Expected

Expected

Much higher than expected

113

105

Sue Moore

Charlie Masters

103

108

Higher than expected

115
99

91

93

Much lower than expected
Expected

Expected

Higher than expected

Much higher than expected
Lower than expected
Expected

Much lower than expected

78

Much lower than expected

107

Expected

105

Expected

CAT4
Verbal
SAS

PTE
Overall
SAS

106

106

16

102

106

91

80

85

107

CAT4
Non-verbal
SAS

CAT4
Spatial
SAS

CAT4
Mean
SAS

Expected

100

109

106

Maths discrepancy category

110

Much higher than expected

98

Higher than expected

113

106

117

112

125

Much lower than expected

98

108

112

Much higher than expected

79

Expected

91

112

103

108
79

80

89

117

119

Much lower than expected

101

Expected

109

Much higher than expected

Much higher than expected

93

Lower than expected

83

104

Much higher than expected

95

89

Lower than expected

109

125

107

107

103

105

83

Much higher than expected

106

101

87

64

101

104

91

98

Much lower than expected

110

103

98

Lower than expected

Higher than expected

73

85

97

100

Much lower than expected

101

107

88

Higher than expected
Expected

Much lower than expected
Expected

88

75

76

92

97

92

97

112
66

81

91

96

117

104
109

100

108
71

87

100

109

105

106

105

108

116

120
86
-

107

107

102
95

92

94

97

101

95

101

103

106

112

109

114

114

116

The
CAT4
Group combination
report
for teachers
with
PTELowerand
PTM allows
you100 to see,98 at a glance,
Pauline
Nurse
94
97
Expected
96
88
than expected
102
Dora Okai
103
105
Expected
112
110
Expected
109
108
108
the results across all three tests and see the discrepancy category for each of English and maths.
The Standard Age Score (SAS) is based on the student’s raw score which has been adjusted for age and placed on a
scale that makes a comparison with a nationally representative sample of students of the same age across the UK. The
average score is 100.

Copyright © 2015 GL Assessment Limited
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Comparing CAT4
quantitative reasoning
scores with their
PTM score identifies
students whose maths
attainment differs
markedly from what
might be expected
from their CAT4 score.

The Maths profiles scattergraph from the combination report with PTM
gives an overview of the group.
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Find out more about CAT4
Combination reports on pages
46-49 of our Guide to Reports

Measure the impact of your school’s teaching
The GL Education Value-Added Service provides a quantifiable
measure of the impact that your school’s teaching has had on
its students. The service provides evidence that gives a richer
understanding of your school’s performance, considering the starting
point of each student.
The information is delivered via an easy-to-use dynamic dashboard
that allows you to carry out detailed analysis of the performance of
groups, subjects, cohorts and individual students.
The Value-Added Service uses several CAT4 data inputs, including
overall score (mean SAS), the scores in each of the four batteries,
gender and birth month. These inputs are used together to create an
indicator for every student which can be compared to actual exam
performance to create a value-added score for each student, subject
and overall school performance.

ABILITY

GL Education Value-Added Service

Thank you so much,
this data is absolutely fantastic.
I’ve always spent hours of my
own time analysing trends
and value added. Having this
generated for me and compared
against an international sample is
a huge help.
Matthew Morris, Secondary Vice
Principal, GEMS Wellington
Academy, Al Khail, UAE
(UK curriculum)

How can I use the data?
M
 easure the impact of teaching and learning on students’ actual attainment scores
C
 ompare the performance of your school against an average of the other schools
using the service

Find out more
and sign up at
gl-education.com/
value-added

Show parents what the school has to offer and the effectiveness of teaching
Monitor trends over time by looking at year-on-year comparisons
Facilitate discussions with inspectors/accreditation bodies
Provide clear evidence and insight to support school development plans
Feed back to school owners/boards etc.
The Value-Added Service is available now for GCSE and in pilot phase for the IB Diploma.
Visit our website to keep up to date with launch dates.
Compare
your school’s
attainment and
value-added
to the UK and
international
school averages.

Scatterplots
help evaluate
student overall
performance,
comparing CAT4
mean SAS and
value-added
scores.

Review valueadded by CAT4
ability group and
gender to see
where your school
is making impact or
where there’s room
for improvement.

Analyse
performance by
subject, comparing
attainment and
value-added for
your school.

The Fischer Family Trust (FFT)
GL Education and FFT are working together to provide the Value-Added Service. FFT is a not-for-profit
organisation specialising in the analysis of school performance data and providing value-added analysis
to over 15,000 schools in the UK and internationally.

+44 (0)20 8996 3369
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Attainment and
Progress

Progress Test Series (PT Series)®
Track student attainment and progress in English, maths and science
The fully standardised Progress Test Series (PT Series)®
provides reliable benchmarking and year-on-year progress
tracking in English, maths and science. The tests assess
students’ true comprehension of the core curriculum
subjects, helping you to identify which students need extra
support and which will rise to more challenging targets.

Reports
The comprehensive reports for teachers analyse key
dimensions of learning for each subject, and a questionby-question breakdown indicates where individuals or
groups have gaps in understanding. This information can
be used to support the needs of individual students and
to identify areas of the curriculum where teaching needs
reinforcing.
Individual reports for each subject are available for
parents. They include a breakdown and description of the
scores, as well as an annual progress category, and offer a
strong platform for parental engagement.

Tests are available for:

Progress Test in English (PTE)®
National Foundation for Educational Research
Assesses students’ technical English skills (spelling,
grammar and punctuation) and reading comprehension.
Also available, Progress in Writing, a separate, nonstandardised, easy-to-photocopy resource and mark
scheme for ages 8/9 and 10/11, measuring children’s
writing progress.

Quick Guide
AGE RANGE:
4/5-14/15 years (English and
Maths);
7/8-14/15 years (Science)
SUITABLE FOR:
Teachers, SENCOs, Subject
Co-ordinators
TEST DURATION:
45-75 minutes, depending on test
level
TEST FORMAT:
Digital (Levels 7-15);
Paper (Levels 5-14)
REPORTS:
Group report for teachers
Individual student report for
teachers
Individual report for parents
Cluster report
CAT4 Combination report*
(see page 12)
*Not currently available for
Progress Test in Science

To view sample reports, go to
pages 27-45 of our Reports
Brochure

Progress Test in Maths (PTM)®
Mathematics Assessment Resource Service (MARS) –
Nottingham University
Monitors students’ mathematical skills and knowledge in
areas such as number, shape, data handling and algebra,
as well as their mathematical reasoning and problemsolving skills.

Progress Test in Science (PTS)®
GL Assessment
Measures two dimensions of science learning: science
content knowledge and understanding; and working
scientifically (applying science skills). These are split into
the curriculum content areas of Biology, Chemistry and
Physics.

14

international@gl-education.com

We begin with CAT4
tests when the students arrive at
the school and then ensure that
the right level of progress is being
achieved with the Progress Test
Series, which we use as the
end-of-year assessment.
Akif Naqvi, Deputy Headmaster,
Regent Primary School,
Nigeria (UK curriculum)

B
 enchmark attainment against students and schools
internationally

From the data we can
see which classes are stronger
in a particular area. So, for example,
if we saw that a class had high
scores in one area, we were able to
encourage other teachers to go and
observe the lessons from that teacher
or have a dedicated time where
the teachers could share the
strategies they employ.

M
 onitor student progress year on year
S
 upport teachers’ professional development
C
 ommunicate with parents and other stakeholders
U
 se alongside CAT4 to assess a student’s potential
against their current attainment

Attainment and
Progress

How can I use the data?

Roopshree Chauhan Marwah, Assessment
Co-ordinator, The British School, New
Delhi, India (UK curriculum)

New Progress Tests
for students aged
15 now available

The table shows which levels of the Progress Test Series should be used at
different school years or grades.
Age

PTM

PTE

4.0–5.11

5

5.0–6.11
6.0–7.11
7.0–8.11
8.0–9.11
9.0–10.11

6
7
8
9
10

PTS

Year (UK)

Grade (US)

5

Reception (FS 2)

Preschool

6
7
8
9
10

8
9
10

1
2
3
4
5

Kindergarten
1st
2nd
3rd
4th

Grade
(Indian)

Grade (IB
Programme)
Pre-Kindergarten

1st
2nd
3rd
4th

Kindergarten
1st PYP
2nd PYP
3rd PYP
4th PYP

10.0–11.11

11

11

11

6

5th

5th

5th PYP

11.0–12.11

11T*/12

11T*/12

11T*

7

6th

6th

6th MYP

12.0–13.11
13.0–14.11
14.0-15.11

13
14
15

13
14
15

13
14
15

8
9
10

7th
8th
9th

7th
8th
9th

7th MYP
8th MYP
9th MYP

* 11T must be administered in the first half-term of secondary school.
Red levels are paper testing only.
The PT Series (PTE/PTM/PTS) is designed for use at the end of the academic year. If you wish to administer the
PT Series at the beginning of the academic year, please contact international@gl-education.com for advice
about the levels you need to use.

Look at the
scores for
English skills
compared
with reading
comprehension
to help
pinpoint areas
of strength/
development.

The scores for the group in the Group report for teachers provide a useful
overview of the performance of the cohort.

Find out more about PT Series
reports on pages 27-45 of our
Guide to Reports

+44 (0)20 8996 3369
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Attainment and
Progress

Data from the Progress
Test in Maths showed us that
we needed to develop more
opportunities for the children to
have fluency with their mental recall
and their mental calculations. This
fed directly back into the planning
cycle for this past year and we made
a significant shift in the delivery of
the maths curriculum with positive
results.
Nicola Meikle, Assistant Principal,
Transition, Doha College, Qatar
(UK curriculum)

This helps to
identify areas of
the curriculum
that need
reinforcing
across the
group.
Analysis of group score (by Curriculum content category)
compares the group’s performance to the standardisation
average.

Analysis of group scores (by question)
The chart below shows each question and the percentage correct for the group compared with the national average.
Percentage of questions answered correctly by all students compared with the national average (by national % correct)

This highlights specific
areas where there may be
gaps in learning, and topics
that need to be revisited in
future teaching.

The Analysis of group scores (by question) drills down into strengths and weaknesses across the cohort.
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Attainment and
Progress

The Progress profiles chart maps the students’ scores across two tests and
highlights whether they are making expected progress.

Parents can see where the
student’s strengths and
weaknesses lie, with useful
suggestions on how to
offer support at home.

Narrative sections summarise those
students whose attainment falls
above or below expected attainment
categories, posing some questions
which will help with thinking when
analysing the results.

Much lower or lower than expected maths attainment
•

•

•
•

•

16

to access PTM?
– If students routinely have access to a reader this service should have been provided for both CAT4 (for
the instructions and example sections) and PTM.
Have factors such as school attendance or school history led to gaps in curriculum knowledge that will
have limited the PTM scores for any pupils in this group?
– Any impact will be greater in PTM rather than CAT4.
Was PTM administered at the recommended point in the school year, that is during the second half of the
year?
–
strongly recommended.
PTM score?
–
spatial tasks.
– Taking PTM as the starting point, for selected students, it may be helpful to carry out an audit of curriculum
maths more broadly.

Lower than expected maths attainment
Students:
Student 7
Student 42

CAT4 Group combination report for teachers with PTE and PTM

The Individual report for parents offers a parentfriendly overview of their child’s scores.

Are any of the students in this group still acquiring English?
–
in PTM has been minimised, it is possible that students with EAL
every task.

Student 16

Student 37

Student 24

Much lower than expected maths attainment
Students:
Student 51
Student 12

Student 2

Student 48

Student 36

Student 49

The CAT4 Combination report allows you to compare PTM and PTE results with
CAT4 to see where ability levels are not matching current attainment.

+44 (0)20 8996 3369
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Barriers to
Learning

Pupil Attitudes to Self and School
(PASS)® survey
Identify fragile learners and discover hidden barriers to learning
The Pupil Attitudes to Self and School (PASS)® survey
provides vital insight into students’ attitudes and mindsets
that may be having a negative impact on their attainment.
Developed by a team of chartered educational
psychologists and four universities over a number of years,
PASS takes just 20 minutes to complete and provides
teachers with a highly reliable and valid measurement of
their students’ attitudes.
Available in more than 20 languages, PASS looks at nine
attitudinal factors that are proven to be significantly linked
to educational goals. The results enable you to identify,
track and monitor the type of teaching and intervention
each student requires, helping to raise attainment and
ensure student wellbeing.
PASS now includes a bank of suggested intervention
strategies that are tailored to the contexts of students in
international schools. These practical strategies, lesson
plans and extensive examples can be implemented
immediately to have an impact on the outcomes of
students and on the whole school.

Quick Guide
AGE RANGE:
4-18+ years
SUITABLE FOR:
Teachers, Senior Leaders,
SENCOs, Educational
Psychologists, Health
Professionals
TEST DURATION:
Approx. 20 minutes
TEST FORMAT:
Digital
REPORTS:
Whole cohort profile
Analysis by factor
Individual profiles
Excel® report
To view sample reports, go to
pages 19-22 of our Guide to
Reports
Dr Glen Williams and Bob Whittome

The PASS attitudinal measures:
1. F
 eelings about school: Explores whether a student
feels secure, confident and included in their
learning community.
2. P
 erceived learning capability: Offers a snapshot
of a student’s unfolding impressions of selfefficacy and can reveal early warning signs of
demoralisation and disaffection.

7. C
 onfidence in learning: Identifies a student’s
ability to think independently and to persevere
when faced with a challenge.

3. Self-regard: Equivalent to self-worth, this measure
is focused specifically on self-awareness as a
learner, highlighting levels of motivation and
determination.

8. Attitudes to attendance: Correlating very highly
with actual attendance 12 months later, this
measure enables teachers to intercede earlier with
strategies to reduce the likelihood of truancy.

4. P
 reparedness for learning: This measure
covers areas such as study skills, attentiveness
and concentration, looking at the student’s
determination and openness to learning.

9. R
 esponse to curriculum demands: This measure
focuses more narrowly on school-based
motivation to undertake and complete curriculumbased tasks, highlighting the student’s approach
to communication and collaboration.

5. A
 ttitudes to teachers: This measures a young
person’s perceptions of the relationships they
have with the adults in school. A low score can
flag a lack of respect.

18

6. G
 eneral work ethic: Highlights the student’s
aspirations and motivation to succeed in life. This
measure focuses on purpose and direction, not
just at school, but beyond.

international@gl-education.com

Barriers to
Learning

How can I use the data?
A
 ddress issues that are preventing students from
reaching their full potential
P
 lan intervention programmes and adjust teaching and
learning strategies
O
 ffer appropriate pastoral support at whole-school,
cohort or individual level

With PASS, we can flag
specific students who might on
the surface look like they are
coping, but when you look deeper
may have issues preventing them
from reaching their full potential.

I dentify ‘invisible’ groups such as fragile learners
C
 ombine with your CAT4 data to explore why a student’s
attainment may not be matching expectations

Erika Elkady, Head of Secondary,
Jumeira Baccalaureate School, Dubai,
UAE (IB PYP, MYP, DP curriculum)

Reports
The traffic light reporting is easy to read and act on. It
acts as an early warning system to identify children whose
issues may still be invisible, detecting possible barriers to
learning including issues around confidence, resilience,
motivation and concentration.
PASS also adds valuable insight to the ability data that you
have from CAT4 by identifying the barriers to learning that
may be affecting student attainment.

Our Resilience and
Emotional Literacy resources
(see p28) provide additional
tools for more detailed
individual investigation.
Emotional Literacy also offers
a wide range of suggested
interventions.

Level 2: Year group
PASS factors analysed by year group
Year group mean percentages

1

2

Feelings
about school

Perceived
learning
capability

Year 7

65.6%

61.8%

58.9%

64.9%

62.0%

62.6%

62.4%

61.9%

59.8%

Year 8

60.6%

62.4%

62.4%

63.7%

62.7%

62.6%

62.2%

61.1%

63.8%

Year 9

61.3%

63.1%

64.7%

61.7%

63.8%

64.5%

63.8%

62.0%

63.6%

Year 10

74.5%

74.6%

49.5%

71.3%

74.2%

68.7%

75.3%

70.0%

50.1%

Year 11

72.2%

70.0%

53.6%

68.5%

71.9%

65.6%

71.8%

68.9%

54.3%

6

7

8

PASS
Factor

3

4

5

Self-regard as Preparedness Attitudes to
a learner
for learning
teachers

6

7

8

General work Confidence in Attitudes to
ethic
learning
attendance

9
Response to
curriculum
demands

Green, yellow, amber
and red flags provide an
instant visual indication of
attitudinal problems and
their severity.

PASS factors analysed by year group
Year group percentiles
1

2

Feelings
about school

Perceived
learning
capability

Year 7

16.2

11.7

32.2

6.7

12.7

13.1

42.0

18.9

27.6

Year 8

15.4

13.5

47.2

11.0

21.8

15.9

49.7

26.0

45.2

Year 9

23.7

14.0

62.6

8.9

27.0

17.8

51.2

28.6

46.2

Year 10

65.9

56.8

14.1

37.9

67.8

42.9

86.3

57.0

9.0

Year 11

49.9

31.7

22.9

25.0

67.0

22.1

77.8

54.5

17.5

PASS
Factor

3

4

5

Self-regard as Preparedness Attitudes to
a learner
for learning
teachers

General work Confidence in Attitudes to
ethic
learning
attendance

9
Response to
curriculum
demands

Individual profiles
Student name

1
Feelings about
school

Mr Smith

7

4.0

Student 3

Mr Smith

7

16.2

7

16.2

Student 4
Student 5
Student 6
Student 7
Student 8
Student 9

Student 10
Student 11
Student 12
Student 13
Student 14
Student 15
Student 16
Student 17
Student 18
Student 19
Student 20

Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith
Mr Smith

Student 21

Mrs Jones

Student 23

Mrs Jones

Student 22
Student 24
Student 25
Student 26
Student 27
Student 28
Student 29
Student 30

Find out more about PASS
reports on pages 19-22 of our
Guide to Reports

Year

Student 1
Student 2

Analysis by factor reports
allow you to compare the PASS
factors with gender, year group,
nationality, SEN status or EAL
status.

Tutor group

Mrs Jones
Mrs Jones
Mrs Jones
Mrs Jones
Mrs Jones
Mrs Jones
Mrs Jones
Mrs Jones

7
7
7
7
7
7
7
7

1.7

63.2

15.8

28.1

8.6

15.8

21.4

15.8

37.2
9.3

71.3

7

20.9

28.1

12.3

7

3.3

15.8

7
7

8.6

12.3

7
7

2

Perceived
learning
capability
1.0

6.3
2.4

4

5

6

7

8

Preparedness
for learning

Attitudes to
teachers

General work
ethic

Confidence in
learning

Attitudes to
attendance

32.2

9.3

0.9

34.1

18.9

Response to
curriculum
demands
17.2

80.3

2.6

2.1

14.6

27.0

85.8

58.0
22.5
58.0

12.7

13.1

1.4

40.2

72.6

58.2

2.1

3.4

26.7

12.7

72.6

32.2

18.9

89.4

2.1

58.0
5.6

1.9

18.9

10.3

9.3

22.4

5.1

1.4

3.5

28.6

3.5

28.6

7

46.0

78.7

14.9

26.7

7

3.0

11.7

58.0

9.3

9.3

11.7

5.6

7
7

9.3
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Individual profile reports show where there are potential, or actual,
risks of disengagement in children. Re-surveying will show how well
intervention strategies have worked.
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Barriers to
Learning

PASS intervention strategies
PASS now includes a range of detailed interventions for each of the PASS factors.
Each factor has its own introduction to explain what the factor means and how
the situation may have developed within the school. This includes references to
academic research in that area.
Guidance is offered on how these issues will appear from both a teacher’s and a
student’s point of view, and a range of questions are provided for teachers to ask
themselves about their current teaching methods and school environment.
For each factor, the guidance incorporates a list of helpful, specific and practical
strategies that can be used in schools to improve the problems they are facing.
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QUESTIONS TO ASK

3
SELF-REGARD

Whole school

• What do our teachers show that they value in their actions and
words?
• What do we celebrate at school: progress or achievement?
• Do we speak positively to and about students, showing conﬁdence in
their abilities and high expectations?

SELFREGARD

• What does academic su
success
ccess equal at our sc
school:
hool: making excellen
excellentt
progress through hard work and effort or achieving the top academic
grades?

SELFREGARD

6HOI5HJDUGPHDVXUHVVWXGHQWVORQJWHUPSHUFHSWLRQRIWKHLUDELOLW\WRDFKLHYH
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DFDGHPLFDOO\7KLVIDFWRULVWKHIRXQGDWLRQRIWKH6HOI(I´FDF\IDFWRUVDORZ3$66
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VFRUH
LQ 6HOI5HJDUG GHPRQVWUDWHV WKDW VWXGHQWV KDYH D VROLGL´HG EHOLHI LQ WKHLU
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WKHLUDFDGHPLFSRWHQWLDOWKDQWKRVHZKRKDYHDORZIHHOLQJRIVHOIHI´FDF\
WKHLU
DFDGHPLF SRWHQWLDO WKDQ WKRVH ZKR KDYH D ORZ IHHOLQJ RI VHOIHI´FDF\

• What is displayed around the school: examples of students
gaining top achievements/students who have gained places at top
universities, or students who have shown grit and perseverance
against adversity/had a positive impact on the lives of others?

Interventions for this factor should:
1. Improve general feelings of self-efficacy
2. Address early warning signs of mental health challenges

• Do we offer mental health screening and support for students in our
school who display depressive symptoms?

INTRODUCTION
The Root of Self-Efficacy
Self-Regard is the root of the four self-efficacy factors. If a student measures low in this
factor, consider the other three self-efficacy factors to determine what could be contributing
to their negative self-beliefs. Consider whether students have developed effective skills and
strategies to achieve in school (Preparedness for Learning), whether students have fostered
perseverance, grit, and resilience in the face of challenge (Conﬁdence in Learning), and
whether students feel successful in the day-to-day activities of school and feel positive, about
managing and achieving their learning goals (Perceived Learning Capability).

Group
• Do I ensure that all students feel successful in my lessons?
• How do I check which students require more support to achieve the
success criteria set?
• What interventions do I use to support students with speciﬁc
educational needs in my class?

Often, as compared to Self-Regard, scores in the above three factors are more ﬂeeting and
malleable based on recent events or the time of year. Sometimes students with high scores in
these factors feel that they are doing well “for now,” but harbor deep-rooted doubts over their
self-efficacy. Alternatively, students may have a positive Self-Regard, but various negative
experiences along the other three factors may threaten their self-efficacy beliefs in the longterm.

• How often do I adopt a responsive teaching style to adapt my lessons
as required, ensuring that all students can achieve the success
criteria?
• How well do I differentiate my teaching?

Efficacy beliefs are formed through the interpretation of four principal sources of information
(Bandura, 1977, 1989, 1997):

• How often do I praise process rather than outcome?
• How well do I stick to a ratio of 5:1 positive to negative feedback to
my students?
d

• mastery experiences
i
• vicarious experiences
• social persuasion
• emotional arousal.
Therefore, there are four main approaches to increasing feelings of self-efficacy and improving
Learner Self-regard scores.
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Mastery experiences
As learners engage in and complete academic activities, they interpret and evaluate the
outcomes of their efforts to determine whether they believe they have been successful. The
belief that efforts have not been successful reduces feelings of self-efficacy, and the belief that
efforts have been successful increases them.
Students who regularly achieve challenging academic goals over a prolonged period of time
often develop a robust sense of self-efficacy that is not impacted when they do experience
failure.

Individual
• Does the student have a Growth Mindset?
• Does the student see mistakes and failures as learning opportunities?

Whole school

• Does the student need a different environment for receiving praise/
acknowledgement that is better suited to his/her style?

Vicarious experiences

• Does the student set realistic expectations for him-/herself?

Another way in which learners build beliefs of self-efficacy is to observe others. Students often
compare themselves to classmates in order to gauge how capable they are in relation to their
peers. If learners perceive their classmates to be similar to themselves in terms of achieving
learning outcomes or success, they are more likely to notice the successes of their classmates
and feel that they are able to achieve similar results (Arslan, 2013; Britner and Pajares, 2006;
Usher and Pajares, 2006, 2009).

• Does the student self-praise and acknowledge his/her efforts and
achievements?
• Does the student know how to ask for feedback?
• How does the student view his/her abilities in relation to his/her
peers?
• Is the student able to identify and label his/her own emotions?

Social persuasions

• Does the student have the right balance of support for home
learning?

<Text>The third source of efficacy information is social persuasions: verbal and non-verbal
feedback from others. Encouragement and supportive messages from people the learner
trusts can bolster conﬁdence in academic ability.

LEARNER SELF-REGARD

Many studies have found that it is easier to reduce self-efficacy beliefs than to enhance them
through the manner in which feedback is given. Underachievers are more likely to receive
“feedback
feedback that focuses
focuses on short-falls and highlights personal deﬁciencies”
deﬁciencies (Bandura,
(Bandura 1993,
1993
p.125).
It is important to carefully consider how you speak to and about students – they are likely to
pick up on negative comments and feedback, which will reduce feelings of self-efficacy.
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Emotional arousal
The ﬁnal source of efficacy information is emotional arousal. If learners feel anxious, stressed
or fatigued, this reduces their conﬁdence in their ability to successfully complete a task. This,
in turn, leads to a reduced feeling of self-efficacy.
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Research has shown that
that underachieving college
college students have far
far fewer mastery experiences
experiences
and verbal persuasions than their achieving counterparts (Fong and Krause, 2014).
Furthermore, the sense of self-efficacy decreases as learners move through school, with males
experiencing a larger decline (Caprara et al., 2008; Usher and Pajares, 2008).

2/20

40

LEARNER
SELFREGARD

Studies have shown (Caprara, 2008; Usher and Pajares, 2008b) that when young
students develop a high sense of self-efﬁcacy, they are able to maintain this as they
grow older, especially when they experience difﬁcult events and situations at school.
Therefore, strategies to create that strong sense of self-efﬁcacy in all students need to
be embedded into all phases of school.
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SELF-REGARD AS A POTENTIAL EARLY MENTAL
HEALTH INDICATOR

INTERVENTION STRATEGIES

Students with a low score for Learner Self-regard are not likely to achieve their academic
potential. Compared with students who have a high Learner Self-regard, they are more likely
to develop childhood depression,
depression drop out of school and have lower
lower career aspirations.
aspirations.
aspirations
Notably, the risk of childhood depression is not determined by a learner’s actual academic
performance or how capable they actually are, but rather by how capable they perceive
th
themselves
l
tto b
be.

Efﬁcacy beliefs are formed through the interpretation of four principal sources of information
(Bandura, 1977, 1989, 1997), namely:
• mastery experiences relating to achieving academic goals
• vicarious experiences through observing others, such as classmates
• social persuasions through the messages and feedback they get from others
• emotional arousal or how their own feelings affect their conﬁdence.

INTERVENTIONS TO IMPROVE GENERAL FEELINGS
OF SELF-EFFICACY
The following interventions help teachers intervene early to help students feel needed, valued,
and successful in the classroom.

Determine the Factors Contributing to Low Self-Regard
Because Self-Regard is the root of the self-efficacy factors, it is often beneﬁcial to determine
if the other related factors (Perceived Learning Capability, Preparedness for Learning,
and Conﬁdence in Learning) could be contributing to poor Self-Regard. Also look at the
motivational
motivatio
i
i
l ffactors (General Work Ethic and Response to Curriculum Demands) to determine
whether students are lacking clear self-concept, short- and long-term goals, and/or purpose
and meaning in their school life and beyond. If students have low scores in these areas,
consider the interventions listed in those chapters in tandem with interventions listed in this
chapter.

SELFREGARD

Teachers and other personnel who interact with students on a daily basis have the best
students.
chance
h
off ﬂ
ﬂagging
i
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the need
d ffor mental
t lh
health
lth screening
i
iin stude
t d nts.
t Whil
While PASS iis nott a
mental health diagnostic tool, low PASS scores for Learner Self-Regard can serve as one data
point to help schools identify early warning signs of potential mental health challenges. It can
also help identify who may need early intervention before more severe long-term challenges
develop.

SELFREGARD

Early signs of depression can be difficult to spot or subjective. Often, children with waning
mental health are not those who are visibly disruptive in class or receiving poor grades.
Rather, many of these students have “invisible” needs and do not ask for help at school
because they “lack the necessary language skills and self-awareness to report – or recognize –
their own depressed state” or because of “negative thinking patterns: no one cares about my
feelings, nothing can be done to help me, and so on” (Cash, 2003).

Class
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Students with low attainment and low Perceived Learning Capability or low Learner Selfregard are likely to be underachieving due to feelings of low self-efficacy, not low ability.
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Social persuasions
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SELFREGARD

• Race to the Finish: Limiting the time so that no single person can complete the task
alone
• Jigsaw: Providing different essential information to each student

1. Effective
feedback and
Assessment
for Learning

Compare Perceived Learning Capability with cognitive ability
Comparing Perceived Learning Capability with, for example, GoCAT scores reveals ‘fragile
learners’. These are students with high cognitive ability and low Perceived Learning Capability.
These learners may underachieve in the future or develop a low Learner Self-regard.

Transform group work in your classroom into exercises in positive interdependence,
which occurs when each student perceives his/her contributions as indispensable
to the success of the larger group. According to the ASCD, the best form of positive
interdependence occurs when work is not simply divided up into smaller pieces and
distributed to each student, but when the work is divided and assigned by each person’s
unique abilities, when possible. When executed thoughtfully, positive interdependence
improves students’ self-esteem and sense of belonging. Consider the following
cooperative learning strategies to foster positive interdependence:

• Student as Teacher: Assigning topics for a student investigation/presentation

Students’ feelings of school connectedness can be strengthened by employing the following
intervention strategies:
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The third source of efﬁcacy information is social persuasions: verbal and non-verbal feedback
from
fro
m othe
othe
thers
rs. En
rs
Enco
courag
cou
rag
geme
ement
nt and su
suppo
suppo
pp rtive
e mes
messag
sag
ges fro
from
m peop
ple the le
learn
arner
arn
er tr
trusts
tru
sts ca
can
n
bolste
bol
sterr conﬁ
ste
onﬁden
ﬁden
dence
ce in aca
academ
demic
dem
ic abi
abilit
lity
lit
y.
y.

Create “Positive Interdependence” with Cooperative Learning
Strategies

• Job Assignment: Give each student a job necessary to complete the group
assignment.
assignment
• Nine Intelligences: Mix groups based on student strengths in these areas. Be
sure to assess students on their various intelligences, not just linguistic or logicalmathematical.

Learner Self-regard as a potential early mental health indicator
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• $I´UPDWLRQV After meaningful group work, give students time to give speciﬁc
affirmative feedback to their peers regarding their contributions

Celebrate failure as a learning opportunity
Many students fear failure as they believe that it shows they are not ‘good’ at something.
It is important to challenge and change this way of thinking so that students see failure
closely
Mindset
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at school (see Conﬁdence in Learning). If students have a Growth Mindset (Carol Dweck,
an American professor of psychology at Stanford University), they are more likely to
see mistakes as learning opportunities as they will believe that they have not achieved
success ‘yet’ but that they can with hard work and practice.

To increase feelings of self-efficacy, feedback should “provide suggestions for improvement
and emphasise improvement in performance rather than how far one still has to improve”
(Britner and Pajares, 2006, p.487). This is the basis of excellent Assessment for Learning (AfL),
which has been found to have a signiﬁcant impact on student progress.

High score for Learner Self-regard
Remind students that everybody experiences failures and mistakes. Let them know that
mistakes lead to learning and can help students to deepen their knowledge of a subject.
• When a child makes a mistake in the classroom, always ask the question: “What can
you learn from this?”
• Model failure in the classroom by making mistakes when demonstrating work. Ask
students to identify the mistakes and verbalise what they have learned.
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Report on attitude and learning first

WHAT TO DO

Low score for Learner Self-regard
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It is important to place a focus on learning strategies rather than on learning outcomes.
Praising and feeding back on learning strategies that a student has used to achieve progress
(rather than praising the grades or percentage achieved) sends a powerful message to
students and parents that this is what you value and that learning strategies will make a
difference to a child’s academic outcomes and success.

WHAT TO DO
Give specific feedback
Make feedback speciﬁc and easy to understand so that the student can take effective
action. For example, do not say to a student: “You need to improve the layout of your
work as it is too messy”. If they had known how to do this they would likely have
improved it in the ﬁrst instance.
Give speciﬁc feedback; for example, try saying: “Make sure your writing is clear, and
practise writing in letters that are of even height and are on the lines in the book”.

Feedforward
Leadership coach Martin Goldsmith talks about the beneﬁts of ‘feedforward’ as opposed
to feedback. Feedforward exercises encourage people to talk about positive suggestions
without reference to the past. Listeners are encouraged to make notes without
commenting or judging the suggestions being made. This is about giving people ideas
without giving negative feedback about past work.
According to Goldsmith, people like feedforward for many reasons, not least because
ideas are presented as positive suggestions rather than as negative feedback.

student progress to parents and caregivers, report on

Put these in the main part of the student’s report, with grades having less signiﬁcance,
or, for younger children, do not report on grades at all. This changes the focus of your
feedback from grades to attitudes, and can have a positive impact on school culture.
parent–teacher
Organise parent
parent–teach
teacher
er meetings that focus
focus solely on attitude and learning skills and
and
not on grades. Inform parents before the meeting that you will not be providing grades,
only feedback on student attitudes, learning skills and progress.
This approach makes sense to students and parents; a student with an excellent attitude
and learning skills will be making expected progress and will achieve excellent grades.
Whereas, a student who shows a poor attitude to learning and poor learning skills is
unlikely to be making good progress and attaining good grades.
Decide which attitudes you feel are most important in your school, and write clear
descriptors that students and teachers can refer to in class and when discussing work

Hinge questions
Hinge questions can be used in class to ascertain students understanding. They are best
used at the end of an activity or section of work to gauge whether students are ready to
move on.
Plan a multiple-choice question that you can present to students at the end of a section
of work to ascertain understanding.
In order for hinge questions to be useful, it is important to receive a response from every
student. This will give you an accurate reﬂection of the percentage of students ready to
move on to the next section of learning.
Answering the question should be quick (approximately two minutes). The multiplechoice format will allow you to assess the results quickly and easily. Using ‘Show Me’
boards could also help.
Effective hinge questions reveal misunderstandings, if the incorrect question is chosen.
For example:
Carbon dioxide is carried in which of the following:
(a) red blood cells
(b) blood plasma
(c) white blood cells?
If all students choose the correct answer, the class can move on. If some students
choose the wrong answer, differentiate the next activity accordingly to ensurethat those
who have not understood get another opportunity to achieve the learning objective.
Those who have achieved it can move on or work with those who have not understood
to support their learning.

Conduct Individual Teacher-Student Mentoring Meetings
Conduct a coaching meeting for each student two or three times per year. These meetings can
address their performance in your class, but should also be framed more broadly, with the goal
being to understand more about individual goals, challenges, successes, and life outside of
school. It is important to communicate to students that you value them as people and not just
as a learner. During the meeting, ask students the questions below. Take a few notes after each
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meeting that you can refer back to for the future. Consider giving
giving these questions to
to students
ahead of time so they know what to expect. It is important to consider that many students
with low Self-Regard may not feel comfortable candidly sharing their internal thoughts.
While the best way to encourage students to speak openly is by fostering a deep long-term
relationship with them, it can also help, as the teacher, to share a personal experience where
you had to look honestly at your goals and perceptions of yourself as a learner.

meeting that you can refer back to for the future. Consider giving these questions to students
ahead of time so they know what to expect. It is important to consider that many students
with low Self-Regard may not feel comfortable candidly sharing their internal thoughts.
While the best way to encourage students to speak openly is by fostering a deep long-term
relationship with them, it can also help, as the teacher, to share a personal experience where
you had to look honestly at your goals and perceptions of yourself as a learner.

1. What is it that you want to be and do? This question is about aspiration and purpose. These
can be desires and goals for the next year or for the next ten years. If students are unsure,
consider walking them through the “Possible
exercise.
“Possibl
Possible
e Identities”
Identities exercis
exercise
e. [LINK]

1. What is it that you want to be and do? This question is about aspiration and purpose. These
can be desires and goals for the next year or for the next ten years. If students are unsure,
consider walking them through the “Possible Identities” exercise. [LINK]
2. What are you doing really well that is helping you get there? This question helps spotlight
core strengths and the student’s ability to execute toward his/her goal. Every student should
be able to highlight something here.
3. What are you not doing well that is preventing you from getting there? This is about
facilitating an honest and critical assessment of the roadblocks, challenges, or weaknesses
that are slowing the student down in “winning at his/her own game.”

4. What will you do differently tomorrow to meet those challenges? This helps the student
isolate one or two actionable items that can help him/her meet the goal. This should also
help the student feel greater control over his/her life.

4. What will you do differently tomorrow to meet those challenges? This helps the student
isolate one or two actionable items that can help him/her meet the goal. This should also
help the student feel greater control over his/her life.

5. How can I help? OR How can we get the help you need? Help the student to see how your
personal strengths and resources can help him/her achieve his/her goals. If you cannot
personally help, brainstorm with the student how he/she can get the help needed.

5. How can I help? OR How can we get the help you need? Help the student to see how your
personal strengths and resources can help him/her achieve his/her goals. If you cannot
personally help, brainstorm with the student how he/she can get the help needed.

Help Students Track Small Wins

Help Students Track Small Wins

According to the Harvard Business Review, recognizing progress, no matter how small, makes
a signiﬁcant difference in a person’s mood and feelings of success. Encourage students to
create checklists of daily goals to increase a sense of accomplishment, boost conﬁdence, and
empower students to feel in control and in charge of their abilities. List items can range from
organizationally focused (“Remember to pack my homework folder!”) to content-focused
(“Outline my introductory paragraph.”) Encourage students to include soft-skill additions to
their lists (“Help someone”; or “Raise my hand in class”; or “Lose myself in my work.”) The
simple act of crossing an item off their list can help students recognize tangible progress and
personal abilities.

According to the Harvard Business Review, recognizing progress, no matter how small, makes
a signiﬁcant difference in a person’s mood and feelings of success. Encourage students to
create checklists of daily goals to increase a sense of accomplishment, boost conﬁdence, and
empower students to feel in control and in charge of their abilities. List items can range from
organizationally focused (“Remember to pack my homework folder!”) to content-focused
(“Outline my introductory paragraph.”) Encourage students to include soft-skill additions to
their lists (“Help someone”; or “Raise my hand in class”; or “Lose myself in my work.”) The
simple act of crossing an item off their list can help students recognize tangible progress and
personal abilities.
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SELFREGARD

SELFREGARD

2. What are you doing really well that is helping you get there? This question helps spotlight
core strengths and the student’s ability to execute toward his/her goal. Every student should
be able to highlight something here.
3. What are you not doing well that is preventing you from getting there? This is about
facilitating
g an honest
honest and critical assessment of the roadblocks,, challenges,
g , or weaknesses
weaknesses
that are slowing the student down in “winning at his/her own game.”
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To ﬁnd out more, visit: www.marshallgoldsmith.com/articles/1438.

Focus on attitudes and learning skills

5. Private
tutors and
learning
independently
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Black, P., Harrison, C., Lee, C., Marshal, B. and Wiliam, D. (2004). Working Inside the Black Box:
Assessment for Learning in the Classroom. Phi Delta Kappan, 86(1): 8–21.

SELFREGARD

• Provide students with examples of work that
that shows different leve
levels
ls of achievement
achievement.
Ask them to identify where the mistakes are and what they would suggest the students
could do to improve.
• Ban corrector ﬂuid; encourage students to put a line through their work so that they
can see their mistakes and how they corrected them. Give them credit for identifying
and correcting their mistakes.

4. Reﬂecting
on setting and
streaming

1. Celebrating failure as a learning opportunity

For students to achieve success (and increase feelings of self-efficacy), teachers need
to ascertain what students do and do not know effectively and guide student learning in
accordance with this information to close any gaps in knowledge. This is effective Assessment
for Learning. Teachers must be able to gather information from each student in a variety of
ways to ascertain how well they have achieved the learning objective. The teacher can adapt
their lessons according to this information to ensure that the learning objective is achieved by
all.

What might this look like in the classroom?

Support students to see failures and mistakes as important
learning opportunities

3. Reporting
on attitude
and learning
ﬁrst

1. Effective feedback and Assessment for Learning

Here is some essential reading for all teachers on this subject:
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2. Celebrating
failure as
a learning
opportunity

Maintain high expectations for these students and provide positive and genuine feedback to
encourage motivation and feelings of self-efficacy. It is important to praise students honestly,
providing speciﬁc and encouraging comments. Indiscriminately giving out unearned praise can
have the opposite effect, as students can quickly see that the praise is not authentic. For more
on giving positive feedback and ‘feedforward’, see the Effective feedback and Assessment for
Learning section in this factor.

Paul Black and Dylan Wiliam. Inside the Black Box: Raising Standards Through Classroom
Assessment. GL Assessment Limited, London (1990).

PORTRAIT OF A STUDENT
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When reporting or communicating
attitude and learning skills ﬁrst.

Individual

Compare Perceived Learning Capability or Learner Self-regard
with attainment scores

Quest ons to Ask gu de teachers th nk ng around
the ssue What to Do offers pract ca strateg es for
support ng students n th s area

Barriers to
Learning

WellComm Early Years
and WellComm Primary
The complete speech and language toolkits
WellComm Early Years and WellComm Primary are speech
and language toolkits that play a crucial role in identifying
children with potential language difficulties.
Easy to administer and score, the screening tools use a
simple traffic light system that helps you to understand
the student’s current level of speech and language, and to
provide a pathway for action, ensuring every student gets
the support they need.
Over 100 photocopiable intervention strategies are
available. Designed to be fun, friendly and engaging, the
activities can also help EAL learners improve language
skills, whatever the age or ability of the student.

How can I use the data?
Identify areas of concern in order to ensure targeted
interventions
F
 lag children in need of referral or further support
M
 easure progress up to age 11 (age 6 for Early Years)
S
 upport teaching staff to feel confident in signposting
those students who need support with speech and
language
M
 onitor the success of strategies used to enhance
communication skills

Quick Guide
AGE RANGE:
Early Years: 6 months - 6 years
Primary: 6-11 years
SUITABLE FOR:
Teachers, Early Years
Practitioners, SENCOs, Teaching
Assistants, Nursery Workers,
Speech & Language Therapists
TEST DURATION:
Early Years: 10-15 minutes
Primary: 10-15 minutes
TEST FORMAT:
Early Years: Paper
Primary: eBook and Paper
REPORTS:
Group report
Group progress report
Individual report
Cluster report
Sandwell and West Birmingham Hospitals
NHS Trust

Intervention activities
The toolkits include a variety of resources, enabling teaching
staff to deliver appropriate and focused activities to:
t arget students who have some language difficulties
e
 nhance the skills of students who are developing within
the normal range
p
 rovide advice and guidance for group-based teaching
and learning
o
 ffer ideas for supporting a student’s communication
needs within the classroom.

The individual reports summarise the scores for each student,
with suggested next steps.

The Analysis of group scores shows all the
students’ results, with the traffic light RAG
warning system.

+44 (0)20 8996 3369
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Literacy

New Group Reading Test (NGRT)®
Assess and track reading and comprehension skills
The New Group Reading Test (NGRT)® enables you to
assess your students’ reading and comprehension skills in
a single test – annually, biannually or termly – helping to
identify those students who may need further support and
benchmarking their performance against other students of
the same age.

Quick Guide
AGE RANGE:
Digital: 7-16 years
Paper: 5-16 years

Particularly useful in identifying EAL students who, for
example, may appear to be competent readers but who could
have weak comprehension skills, these standardised tests
will help you to understand the reading ability of your group
or class and allow you to use this information to support
personalised learning and identify literacy support needs.

SUITABLE FOR:
Teachers, Literacy Co-ordinators,
SENCOs
TEST DURATION:
Digital: 30 minutes
Paper: 45-50 minutes

Each test is made up of two parts:

sentence completion (measuring decoding with some

TEST FORMAT:
Digital and paper

comprehension)

passage comprehension (measuring a range of

REPORTS:
Group report for teachers
Individual student report for
teachers
Group progress report for teachers
Reading and spelling group report
Reading and spelling individual
student report
Reading and spelling Excel® report

comprehension skills) or, for very weak readers, a
phonics task.
The digital version is adaptive, so it responds to the level
of the student as they take the test, allowing the accurate
assessment of all abilities, from the least able to the
most able.

How can I use the data?

To view sample reports, go to
pages 23-26 of our Guide to
Reports

Benchmark reading and comprehension ability for
individual students, year groups and classes

Set targets to support learning and monitor progress
Identify students who may need additional testing or
diagnosis for specific literacy difficulties

National Foundation for Educational
Research

Track progress year on year or within a school year
Analyse reading attainment against verbal reasoning
ability using the CAT4 Combination report (see p12)

NGRT Digital Group progress report for teachers

The change in Standard Age Score (SAS) for
each student is listed, along with their progress
category, for at-a-glance progress monitoring.

We could look at the detail
of what they were doing within the
intervention programme and compare it
to the NGRT results, seeing whether they
were focusing on the correct elements.
Were they, for example, concentrating on
comprehension strands, when they maybe
should be looking at vocabulary?
Stefan Doyle, Academic Co-ordinator
for KS3, Edron Academy, Mexico (UK,
Mexican and IB DP curriculums)

T: 0330 123 5375
gl-assessment.co.uk/ngrt

The Group progress report for teachers allows progress to be measured
between two test points across a group or cohort.

13
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Find out more
about NGRT
reports on
pages 23-26
of our Guide
to Reports

Monitor spelling skills with adaptive tests
The New Group Spelling Test (NGST)® is an adaptive
assessment that allows annual, biannual or termly
monitoring of spelling skills. When combined with NGRT,
you can assess reading and spelling together in under an
hour.

Quick Guide
AGE RANGE:
7-16 years

Each test is made up of two parts:

SUITABLE FOR:
Teachers, Literacy Co-ordinators,
SENCOs

single word section (testing five or six spelling rules)
 pelling in context section (testing a variety of different
s
spelling rules using sentence completion tasks).

TEST DURATION:
Approx. 20-30 minutes

All questions are delivered via audio and the test is fully
adaptive, which means that the material adapts to the
student’s ability as they progress through.

TEST FORMAT:
Digital (PC and tablet)

Data is presented in visually accessible tables, bar charts
and scattergraphs that allow for easy comparison, as well
as clear narrative explanations of each student’s profile.
Customised implications for teaching and learning in each
individual report offer practical help with next steps in the
classroom.

REPORTS:
Group report for teachers
Individual student report for
teachers
Group progress report for teachers
Reading and spelling group report
Reading and spelling individual
student report
Reading and spelling Excel® report

How can I use the data?
A
 ssess and benchmark spelling attainment

To view sample reports, go to
pages 23-26 of our Guide to
Reports

T
 rack and monitor progress year on year or within a
School: Sample School
school year
Group: GL

No. of students: 22

Date(s) of testing for NGST: 15/05/2018

NGST Form(s): C

Identify
areas for improvement and
to aid target-setting
Date(s) of testing for NGRT: 16/01/2018 - 24/05/2018
NGRT Form(s): B, C

GL Assessment

Analysis of group scores
The table and bar chart below show the distribution of scores for the group against the national average.
Description
SAS bands
National average
All students NGRT
All students NGST

Very low
<74
4%
0%
5%

Below average
74-81
7%
0%
0%

82-88
12%
5%
9%

Average
89-96
17%
9%
9%

97-103
20%
5%
9%

Above average
104-111
17%
23%
32%

Literacy

New Group Spelling Test (NGST)®

112-118
12%
27%
18%

119-126
7%
18%
5%

Very
high
>126
4%
14%
14%

English bundle
prices available
Go to gl-education.
com/products/
english-bundle to
find out more about
purchasing NGRT and
NGST together
Research shows that word
reading and word spelling
are strongly associated.
By comparing test scores
from NGST with NGRT it is
possible to see where they
are not aligned, supporting
intervention planning.

The table below shows the mean scores with confidence bands for the group against the national average.

The Analysis of group scores from the Reading and spelling group
report allows you to compare the results across both tests – and
with the standardisation.

Find out more
about NGST
reports on
pages 23-26
of our Guide
to Reports

+44 (0)20 8996 3369
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Literacy

British Picture Vocabulary Scale (BPVS3)
The British Picture Vocabulary Scale (BPVS3) allows a
student’s receptive vocabulary to be assessed from age 3
to help identify any developmental delays before a child
reaches full-time education.
As no reading is required, BPVS3 can be used to assess
the language development in non-readers and students
with specific learning difficulties. Students’ responses
can be given by simply pointing or by gesture. The test is
accessible and appealing, with full-colour illustrations.

How can I use the data?
I dentify delays in students’ vocabulary development
from as young as 3 years
B
 enchmark and track students’ progress from pre-school
through to secondary school

Quick Guide
AGE RANGE:
3-16 years
SUITABLE FOR:
Teachers, SENCOs, Speech &
Language Therapists
TEST DURATION:
Approx. 10 minutes
TEST FORMAT:
Paper
REPORTS:
Individual performance record
(self-compiled)

Inform intervention strategies at the earliest opportunity
A
 ssess language development in non-readers and EAL
students

Lloyd M Dunn, Douglas M Dunn, with
Julie Sewell and Ben Styles, National
Foundation for Educational Research

Phonological Assessment Battery
(PhAB2)
Developed by a group of expert researchers and
psychologists led by University College London, the
Phonological Assessment Battery (PhAB2) is designed to
assess phonological processing in individual children. It is
a practical measure that identifies children aged 6-14 years
who have significant phonological difficulties and need
special help in processing sounds in spoken language.
PhAB2 comprises six standardised tests, all designed to
sample different aspects of phonological processing. It is
appropriate for use with bilingual children or children with
EAL and also includes data on special studies completed
for children with specific learning difficulties (dyslexia).

How can I use the data?
Inform further teaching and intervention programmes
Help with the child’s specific phonological difficulties
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Quick Guide
AGE RANGE:
6-14 years
SUITABLE FOR:
Teachers, SENCOs, Speech &
Language Therapists
TEST DURATION:
Approx. 20 minutes
TEST FORMAT:
Paper
REPORTS:
Profile grid (self-compiled)
Simon Gibbs and Sue Bodman

The York Assessment of Reading for Comprehension
(YARC) is a one-to-one, diagnostic reading assessment
that enables you to assess your students’ reading and
comprehension skills from an early age. It acts as an ideal
follow-up assessment for those identified as requiring
further support after group testing.

Quick Guide
AGE RANGE:
4-16 years

There are three parts to YARC, which are tailored for each
age group: Early Reading (ages 4-7); Passage Reading
Primary (ages 5-11) and Passage Reading Secondary
(ages 12-16).

SUITABLE FOR:
Teachers, Assessment
Co-ordinators, Literacy
Co-ordinators, SENCOs

An Australian version is also available. Find out more at
gl-education.com/yarc-australia

TEST DURATION:
20–30 minutes

How can I use the data?
I dentify specific problems and inform appropriate
interventions
Assess EAL students
M
 easure effectiveness
of teaching and
interventions through
repeat testing

The tests showed that whilst
spoken skills were generally
good, reading comprehension
levels were low. The Literacy Coordinator was able to implement
literacy plans, based on the results
of NGRT and YARC, supporting
early and effective intervention.

Reading

York Assessment of Reading for
Comprehension (YARC)

TEST FORMAT:
Paper
REPORTS:
Generates comprehensive reports
via the YARC Score Conversion
Tool
University of York, Centre for Reading and
Language

Tassos Anastasiades, Head of
School, Edubridge International
School, Mumbai, India
(IB curriculum)

Visual Stress Screener (ViSS)
Visual stress, which affects 15-20% of the population,
hinders children’s literacy development and is a barrier to
efficient and enjoyable reading.
Developed over several years of research, the Visual Stress
Screener (ViSS) gives an accurate and reliable indication
of the existence and severity of visual stress and predicts
those who should benefit from using coloured overlays or
tinted lenses to combat the symptoms of visual stress.

How can I use the data?

Quick Guide
AGE RANGE:
7-18 years
SUITABLE FOR:
SENCOs, Specialist Teachers/
Assessors
TEST DURATION:
20-30 minutes

I dentify susceptibility to visual stress on a scale of ‘low’
to ‘extremely high’

TEST FORMAT:
Digital – CD-ROM

A
 djust environments to improve learning

(PC only – MAC not supported)

REPORTS:
Individual ViSS scores and item
analysis

+44 (0)20 8996 3369
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Dyslexia

Rapid
Rapid is a whole-class dyslexia screener, ideal for use with
a new intake. Taking around 15–20 minutes, it will give
a high, medium or low probability of dyslexia for each
student. Rapid is the perfect cost-effective way to identify
which students might benefit from further assessment or
consultation from an educational psychologist.

How can I use the data?
I dentify children with dyslexic tendencies
A
 utomatically integrate results into the dyslexia
diagnostic programmes CoPS and LASS

Quick Guide
AGE RANGE:
4-15 years
SUITABLE FOR:
SENCOs, Specialist Teachers/
Assessors
TEST DURATION:
15-20 minutes
TEST FORMAT:
Digital
REPORTS:
Individual report

I dentify difficulties with phonological processing,
auditory memory or phonic decoding

Cognitive Profiling
System (CoPS)
The Cognitive Profiling System (CoPS) comprises nine
tests of fundamental cognitive skills that underpin
learning. Each test is presented as an attractive and
enjoyable game that takes about five minutes to complete.
Results, in the form of graphical profiles, clearly show
children’s strengths and weaknesses in comparison with
national norms.

How can I use the data?
S
 pot potential problems at an early stage
P
 ut in place appropriate learning and teaching strategies
to overcome difficulties

Quick Guide
AGE RANGE:
Online: 4-7 years
CD: 4-8 years
SUITABLE FOR:
SENCOs, Specialist Teachers/
Assessors, Psychologists
TEST DURATION:
45 minutes
TEST FORMAT:
Digital
REPORTS:
Individual report

G
 ain insights into children’s learning styles

LASS
Assessing students using LASS will highlight differences
between actual and expected literacy levels, meaning
that difficulties of a dyslexic nature or those caused by
underlying cognitive problems can be quickly identified.
LASS is an ideal, detailed follow-up for any students
identified by Rapid as having dyslexic tendencies.

SUITABLE FOR:
SENCOs, Specialist Teachers/
Assessors, Psychologists

How can I use the data?

TEST DURATION:
45 minutes

A
 ssess attainment in reading, spelling and reasoning
I dentify underlying problems in memory, phonological
or phonic skills
 rovide support evidence when applying for special
P
arrangements in examinations
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AGE RANGE:
8-11: CD and online
11-15: CD only

TEST FORMAT:
Digital
REPORTS:
Individual report
Joanna Horne, Anita Keates
and Judith Stansfield

Problems with working memory can hinder a student’s
ability to learn, particularly in maths. Recall assesses
the fundamental working memory functions, identified
by leading international researchers, through three
straightforward tests, taking a total of around 25 minutes.

How can I use the data?
Identify children at a high risk of slow academic progress
I dentify students with working memory issues, which can
also affect their attainment in maths
Inform appropriate interventions

Sandwell Early
Numeracy Test (SENT)
The Sandwell Early Numeracy Test (SENT) enables
teachers to assess a student’s ability with numbers,
through exploring five strands of basic numeracy skills:
identification, oral counting, value, object counting and
language.
SENT-R is designed for children aged 4-8, and SENT KS2–
KS3 enables the assessment of older students aged 8-14
who are experiencing difficulties with numbers.

How can I use the data?
I dentify SEN students and older students whose
performance is well below average for their age group
Monitor the impact of teaching interventions

Dyscalculia Screener
The Dyscalculia Screener identifies dyscalculic tendencies
in students aged 6–14+ years and recommends
intervention strategies to help them achieve their potential.
The test can play an important part in helping teachers
distinguish between those students who have poor maths
attainment and those whose difficulties are associated
with dyscalculia.

How can I use the data?
I nform the planning of appropriate support programmes
and intervention strategies

Quick Guide
AGE RANGE:
7-16 years
SUITABLE FOR:
SENCOs, Specialist Teachers/
Assessors, Maths Teachers
TEST DURATION:
20-30 minutes

Working Memory
and Numeracy

Recall

TEST FORMAT:
Digital - CD-ROM
(PC only - MAC not supported)

REPORTS:
Individual report
Group report
Helen St Clair-Thompson

Quick Guide
AGE RANGE:
4-14 years
SUITABLE FOR:
SENCOs, Specialist Teachers/
Assessors, Maths Teachers
TEST DURATION:
10-30 minutes
TEST FORMAT:
Paper
REPORTS:
Group report
Chris Arnold, Phil Brown, Moira Tallents
and Bob Waldon, Sandwell Inclusion
Support Service

Quick Guide
AGE RANGE:
6-14+ years
SUITABLE FOR:
SENCOs, Maths Teachers
TEST DURATION:
30-35 minutes
TEST FORMAT:
Digital
REPORTS:
Diagnostic group report
Teacher/Practitioner report
Parent/Carer report

Communicate with parents
H
 elp tailor teaching to the student’s individual learning
needs

Martin Turner, Pauline Smith
and Brian Butterworth

+44 (0)20 8996 3369
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Mental Health
and Wellbeing

Emotional Literacy
Emotional Literacy: Assessment and Intervention helps
identify the status of a student’s emotional literacy,
measuring five key areas: self-awareness, self-regulation,
motivation, empathy and social skills. Fully standardised,
the assessment is divided into 7-11 and 11-16 editions.
The suggested interventions included in the toolkit offer
practical and easy-to-implement ideas to support teachers
in addressing the social, emotional and behavioural issues
at a whole-school, group or individual level. Re-testing
allows schools to monitor progress and assess the impact
of those interventions.

Quick Guide
AGE RANGE:
7-16 years
SUITABLE FOR:
Teachers, SENCOs, Educational
Psychologists, Counsellors
TEST DURATION:
5-10 minutes
TEST FORMAT:
Paper

How can I use the data?
Understand and develop a student’s emotional literacy
P
 lan appropriate intervention strategies and measure
their effectiveness

Adrian Faupel, Southampton Psychology
Service

A
 s a more detailed investigation following a PASS survey
(see p18)

Resilience
Although school life can be challenging for vulnerable
students, with the right tools it can also provide a wide
range of opportunities to boost resilience, such as acting
as a secure base, helping to develop self-esteem and
providing constructive contact with peers and supportive
adults.

Quick Guide
AGE RANGE:
7-18 years

Resilience, part of the Children’s Mental Health
& Psychological Wellbeing portfolio, contains six
questionnaires that help identify areas where a child may
need additional support.

SUITABLE FOR:
Teachers, SENCOs, Educational
and Clinical Psychologists

How can I use the data?

TEST FORMAT:
Paper

TEST DURATION:
Varies

Assess cognitive and behavioural coping strategies
Inform teaching strategies and follow-up activities

Eamon McCrory and Seán Cameron

A
 s a more detailed investigation following a PASS survey
(see p18)

See pages 18-20 for
information on the
Pupil Attitudes to Self and
School survey, which
provides other insights into
student wellbeing
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The British Ability Scales (BAS3) assess a student’s
cognitive ability and educational achievement, and can be
used by educational and clinical psychologists to assess
students and young people who have been referred to
them for reasons including learning and behavioural
difficulties.

How can I use the data?
A
 ssess both ability and achievement at all ages, from
pre-school to end of secondary

Quick Guide
AGE RANGE:
3-17 years
SUITABLE FOR:
Educational/Clinical Psychologists
TEST DURATION:
30-45 minutes

LANGUAGE AND
DEVELOPMENT

British Ability Scales (BAS3)

TEST FORMAT:
Paper
Colin D Elliott and Pauline Smith

U
 se in conjunction with YARC (see p25) to provide
evidence of discrepancies between cognitive ability and
comprehension of extended text

Schedule of Growing Skills (SGS)
Schedule of Growing Skills (SGS) provides a reliable
‘snapshot’ of a student’s developmental level, including
areas of strength and potential delay. SGS provides a
clear indication of progress over time, with record forms
allowing up to four assessments of any one child. The
simple scoring system highlights potential delays and
areas for development, indicating where referral might be
necessary.

How can I use the data?
G
 ain a clear graphical representation of a child’s
developmental level
T
 rack progress over time
U
 se as a basis for discussion with other professionals and
parents

New Reynell Developmental
Language Scales (NRDLS)
The New Reynell Developmental Language Scales
(NRDLS) is an ideal tool for identifying students’ speech
and language delays and impairments. It is split into two
scales: the Comprehension Scale explores aspects of a
student’s understanding of selected vocabulary items and
grammatical features; the Production Scale examines the
student’s production of the same features of language.
The Multilingual Toolkit is an additional handbook giving
guidance on how to adapt and use NRDLS with EAL
students.

How can I use the data?
I dentify speech and language delays and impairments in
young children

Quick Guide
AGE RANGE:
0-5 years
SUITABLE FOR:
Early Years Professionals,
Educational Psychologists
TEST DURATION:
20-30 minutes
TEST FORMAT:
Paper
REPORTS:
Record form (self-compiled)
Martin Bellman, Sundra Lingam
and Anne Aukett

Quick Guide
AGE RANGE:
2-7 years
SUITABLE FOR:
Speech & Language Therapists
TEST DURATION:
35-60 minutes
TEST FORMAT:
Paper
REPORTS:
Record form (self-compiled)
Susan Edwards, Carolyn Letts
and Indra Sinka

G
 uide intervention and evaluate the effectiveness of
those interventions

+44 (0)20 8996 3369
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Exam Access

Exact
Time-efficient assessment for exam access arrangements
Awarding organisations will allow accommodations to
ensure that students sit their exams under conditions that
reflect their normal way of working. For students with
barriers to learning, these arrangements may include:
e
 xtra time
a
 reader
a
 scribe.
Exact is a comprehensive assessment that allows you to
screen a whole group to confirm which students may be
eligible for additional arrangements when taking exams.
This means that you can be confident about referral
decisions. Both teachers and specialist assessors can use
results from Exact in their role in the application process.

How can I use the data?
A
 s a screener for exam access requirements
A
 s evidence to support applications for access
arrangements to JCQ (Joint Council for Qualifications),
CIE (Cambridge International Examinations) or IBO
(International Baccalaureate Organization)
T
 o assess students with specific learning difficulties or
specific problems, such as slow handwriting, spelling or
reading comprehension

Quick Guide
AGE RANGE:
11-24 years
SUITABLE FOR:
SENCOs, Specialist Teachers/
Assessors
TEST DURATION:
30-40 minutes
TEST FORMAT:
Digital
REPORTS:
Group Excel report
Individual student report
covering:
• Word recognition
• Reading comprehension
(accuracy and speed)
• Spelling
• Writing to dictation
(typing and handwriting)
Jonathan Ferrier and Joanna Horne

Name: Mark Grayson
Date of birth: 20/10/2001

Form: A

Date of test: 30/11/2018

Group: Class1

Results profile

Standard score

Standard score

of 85 or higher

of 84 or lower

Efficient, practical and easy
to use, Exact has become a staple
assessment tool for busy learning
support departments in UAE schools.
The computer-based test allows
teachers to screen students with
learning difficulties, allowing costeffective identification of students for
access arrangements within
the school setting.
Grainne Boyle, Educational
Psychologist and Director, Insights
Psychology DMCC
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Reading
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30/11/2018

30/11/2018

30/11/2018

30/11/2018

30/11/2018

30/11/2018

17:01

17:01

17:01

17:01

17:01

17:01

Word
recognition
Standard score

82

Percentile score
Test date
Test age

Handwriting
speed
93

Assessor’s comments
Mark is a bright boy who has a diagnosis of dyslexia. His reading, writing and spelling skills have been noted by
teachers to be below levels expected for his age and general ability, and this is confirmed by the tests, with all literacy
measures except reading comprehension and typing speed below standard score 85. Mark tries to use his
intelligence to compensate for his poor reading skills, with the result that his reading comprehension score is within
the average range. However, his reading speed is very slow and he has difficulty decoding new or unusual words,
especially under conditions of time pressure as in examinations, which often causes him to misunderstand the
questions. His spelling and writing are particularly poor, with about 13% misspelled or undecipherable words.
Although his handwriting speed is below average, his typing speed is in the average range for his age. It is
recommended that Mark be permitted 25% extra time in examinations and also to use a word processor.
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Scores are colour-coded blue or yellow for
easy identification of those areas that are
below the normal range, where exam access
arrangements may be needed.
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This Exact report shows the standard scores for the six different measures.
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Attainment and
Progress

Baseline® and Baseline Progress
Measure student progress in the first year of primary school

Baseline® and Baseline Progress provide you with an
efficient, child-friendly and reliable way of assessing
literacy, language and communication and mathematics in
three short, picture-based sections that require no reading.

Quick Guide
AGE RANGE:
4-5 years

Fully standardised for students aged 4–5 years, Baseline is
used as children enter school and is delivered in a unique,
dual-tablet format.

SUITABLE FOR:
Teachers, Teaching Assistants

Administered in the same way, Baseline Progress assesses
literacy and mathematics, enabling you to measure
progression and help to quantify the progress made by
young learners. Baseline Progress can also be used as a
standalone measure.

TEST DURATION:
25 minutes
TEST FORMAT:
Digital (two tablets required)
REPORTS:
Group report for teachers
Individual student report for
teachers
Individual report for parents
Cluster report

How can I use the data?
C
 reate a baseline for literacy and mathematics on entry
to school
U
 se quantitative data alongside teacher observation
data to support teaching and learning

GL Assessment

M
 easure progress at the end of the first year in school
(Baseline Progress)
T
 rack progress across the primary years through links to
the Progress Test Series
C
 ommunicate with teaching staff and parents

School: Thompson Academy
Group: Reception
Date of Assessment: 8th September 2015

Age: 4:06

Sex: Girl

Scores
Standard
Age Score
(SAS)

National
Percentile
Rank

Stanine

Group
Rank

Literacy and Language & Communication

85

16

3

Mathematics

100

50

5

5

Overall

95

37

4

6

SAS with 90% confidence bands
60

70

80

90

100 110 120 130 140

=5

Baseline Individual student report for teachers

Name: Chloe Morgan

Analysis of questions answered by category
Assessment
Language and Communication

Literacy

Mathematics

Category

Questions
attempted

Student %
correct

National %
correct

Student/national
difference
- 23%

Expression

2/13

15%

38%

Comprehension

9/11

82%

49%

33%

Phoneme deletion

2/7

28%

55%

- 27%

Phoneme isolation

2/9

22%

75%

- 53%

Number

7/12

58%

81%

- 23%

Shape and measures

3/4

75%

70%

5%

It may be helpful to look at sections within Baseline. Language and Communication is in two parts and some children

will
have better developed
expressive
or for
receptive
languagesummarises
(or vice-versa). There are two parts to Literacy and
The
Individual
student
report
teachers
Mathematics. Again, any difference may be helpful when planning teaching or intervention.
the results for each child, with narratives offering
Look at the scores for the two parts of each
suggested next steps.
section – any difference may be helpful
when planning teaching or intervention.

+44 (0)20 8996 3369
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SURVEYS/ASSESSMENT
SUPPORT

Kirkland Rowell Surveys (KRS)®
Stakeholder surveys are an integral part of any selfevaluation system, establishing and monitoring the
changing perceptions of parents, students and staff over
time. This is particularly important for international schools
where parental expectations are typically very high.
Kirkland Rowell Surveys (KRS)® enable schools to
understand what is important to their stakeholders and
discover how satisfied they are according to selected
criteria.
The surveys are delivered online, with questionnaires for
parents, students and teachers. We have standardised
for international schools, helping you to identify areas of
strength within the school and where school development
plans should focus in future.

How can I use the data?
Identify a baseline for self-evaluation, engaging the
whole school community

Quick Guide
AGE RANGE:
5-18 years (student survey)
SUITABLE FOR:
Teachers, Senior Leaders,
Governors, Parents, Students
TEST DURATION:
Untimed
TEST FORMAT:
Digital
REPORTS:
Parental survey report
Pupil survey report
Staff survey report
Combined executive report

Measure the changing perceptions of parents, students
and staff

Benchmark against other international schools
Verify that school development plans are on track
Provide findings for marketing and communication
strategies and inspections

The Black Box Series
Based on extensive research by King’s College, London,
The Black Box Series offers practical advice for teachers
on how to implement the key techniques within formative
assessments. This includes questioning, feedback and
peer/self-assessment.
Comprising both generic and subject-specific booklets,
the series includes important research findings and
recommendations for supporting and embedding
assessment for learning in classrooms.

How can I use the data?
I mprove students’ learning through formative
assessment
M
 ake use of evidence-based ideas and advice on the
improvement of classroom assessment
L
 earn how to interact more effectively with students
across a range of subject areas
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Quick Guide
AGE RANGE:
8-18 years
SUITABLE FOR:
Teachers, Assessment
Co-ordinators, SENCOs
TEST DURATION:
Untimed
TEST FORMAT:
Paper
Paul Black, Christine Harrison, Bethan
Marshall and Dylan Wiliam

International schools face a number of challenges in making quick and informed admissions decisions.
These include:
evaluating a student’s current attainment in the context of prior teaching

Admissions

Admissions

assessing special educational needs, including Gifted and Talented
recognising the true potential of EAL students and identifying the level of literacy support needed.
Our assessments can support this decision-making process, providing instantaneous reporting, robust
benchmarks and personalised reports to support conversations with parents.
For example, CAT4 provides a comprehensive profile of your prospective students’ strengths and
weaknesses, current attainment and future potential – to support the admissions process. NGRT can be
used to evaluate current literacy levels and future needs. The PT Series is ideal for benchmarking current
attainment on entry.

Placement Test
Designed to support schools in making rapid and robust
decisions during the admissions process, the Placement
Test digitally assesses English proficiency and reasoning
ability in approximately 90 minutes.

Quick Guide
AGE RANGE:
7-14 years

Because the assessments are not curriculum specific, they
are suitable for all schools that are teaching through the
medium of the English language.

SUITABLE FOR:
Teachers, Senior Leaders,
Assessment Co-ordinators

The clear and easy-to-understand reports are available
online immediately following the assessment, providing
scores for English literacy, non-verbal reasoning,
quantitative reasoning, overall reasoning ability and
reading age.

TEST DURATION:
90 minutes
TEST FORMAT:
Digital

How can I use the data?
 ain insight into the student’s reasoning and academic
G
potential, rather than relying on previous school reports,
attainment test results or interviews

REPORTS:
Group report for schools
Individual student report
GL Education

Identify students who may require additional English
language support to allow them to fully access the
curriculum
 ommunicate effectively with parents as part of the
C
admissions process
Ensure that students’ learning needs are known, and any
support requirements can be provided for

The Individual Report for Teachers provides a
reliable indication of the student’s English language
proficiency in comparison to their peers.

+44 (0)20 8996 3369
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Teaching and
learning

Doddle
Online teaching, learning and homework platform
with over 23,000 resources across 18 subjects
Doddle is an online platform with ready-made resources
designed to support quality teaching and learning.
Covering 18 subjects, Doddle includes presentations,
animations and quizzes that can be used to build lessons or
assign to students as homework alongside teachers’ own
materials. Revision resources help students to prepare for
exams, with all resources linked to major exam boards.

Quick Guide
AGE RANGE:
11-16 years (17-18 years for Science
and Maths)
SUITABLE FOR:
Teachers, Students, Parents

P
 resentations and interactive activities increase student
engagement and help raise attainment

FORMAT:
Access via web browser
on Mac or PC
Student and parent app available
on Apple and Android

Self-marking quizzes produce question-level analysis
in your personalised markbook, enabling quick
identification of gaps in learning at both student and
class level, supporting targeted intervention

SUBJECTS COVERED:
Maths, Science, English, ICT &
Computing, History, Geography,
French, Spanish, German, PE,
Drama, Music, Art, RS, Business,
Citizenship, D&T, PSHEE

How will Doddle help me to
deliver a quality lesson?
1. P
 lan lessons using ready-made presentations with highquality content and detailed explanations of complex
concepts
2. E
 ngage students with a range of activities, from dragand-drop challenges to interactive animations
3. T
 est your students’ knowledge with self-marking
quizzes that can be set as homework for students to
access at home
4. S
 ee how much students have learnt, with all results
feeding back into your markbook
5. R
 evise everything you’ve taught, with audio-supported
revision activities
6. E
 nsure your students understand technical vocabulary
with pull-out glossaries, supporting EAL learners’
comprehension of the more difficult topics

The Doddle activities
have a strong focus on
literacy, and this has
been incredibly useful as
the majority of our pupils
are learning English as a
second language.
Dr Nicola Porch, Head of KS3
Science, Caxton College
(UK curriculum)

The Doddle markbook provides question-level analysis, while confidence
ratings express how a student is feeling about a certain topic.
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S
 paced learning – set homework and revision throughout the year so that students return to
topics they have learnt previously
Q
 uizzing – low-stakes testing helps reinforce key topics, while students can repeat the quizzes as
often as they like in order to better their score
A
 lways provide feedback – recap slides provide students with formative and immediate feedback,
addressing misconceptions and explaining difficult concepts

Teaching and
learning

How can Doddle help you embed retrieval practice in
your school?

D
 oesn’t take time out of your schedule – quizzes can be set as homework, and marks are
automatically collated into your online markbook

Retrieval Practice
Memory loss can be rapid and significant in the days following the first introduction to a topic. No
matter how memorable the lesson, if knowledge isn’t revisited, it can be almost entirely forgotten within
a week. Each time a lesson is revisited, however, it will take longer for students to forget what has been
learned. Having to retrieve knowledge repeatedly throughout the year means that students can more
readily retrieve and apply it in exams.

Definitions help EAL learners to understand different
concepts.

How can Doddle support highquality learning in your school?

We didn’t want students
spending all their time looking
around, trying to find resources,
so we built Doddle into our
schemes of work, our teaching
and our assessments. Some
students like the fact that they can
re-do the lesson by themselves
and at their own pace, while
the interactive nature of the
animations really appeals to them.
David Williams, Biology Co-ordinator,
The British School of Kuwait
(UK curriculum)

E
 nsures consistent, quality teaching across every
department, with all homework on one platform
Supports teaching of both the iGCSE and local curriculum
Enables co-planning, with shared areas and homework tasks
T
 racks all your students’ homework submissions and results in the markbook
A
 llows you to easily see which students need further support via the student confidence rating for
each resource, as well as an individual breakdown of results for every question and every student
P
 rovides timely, formative feedback with revision slides as students progress through a quiz
S
 upports flipped learning, with many teachers assigning work to build students’ knowledge before
a lesson
E
 nables students and parents to access homework anywhere, via the Doddle app – both receive
daily notifications to keep them up to date with any homework due, while students can also view
and complete resources on the app
Find out more at doddlelearn.co.uk/international

+44 (0)20 8996 3369
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Find out more

Supporting international schools
Our dedicated support teams are on hand to help you implement GL Education assessment
resources in your school – helping you to make sense of the data and use it to the optimum to
support teaching and learning.
We provide a comprehensive package of guidance, including:

Seminars and Workshops
Free access to online webinars will help you to administer and interpret our assessments and
discover how other international schools are using the data to improve teaching and learning.
E
 -learning support videos – bite-sized modules cover all aspects of the assessments, from basic
administration to the format of reporting.
D
 ata workshops and seminars – delivered globally by experienced trainers, these sessions
provide detailed guidance in getting the best from your GL assessments. Supported by welldesigned training materials, they will equip you to repeat the training at your own school.
O
 nline workshops – for those who are unable to travel to our workshops and seminars, our
range of online workshops provide the answer. Delivered by data experts, the courses run over
a number of weeks, allowing delegates to complete their tasks at a time that suits them.
Forthcoming events include:

Using
GL Education
data effectively
SEMINAR

Using CAT4
data effectively
Workshop

Data
triangulation
Workshop

A comprehensive
introduction to the
way many international
schools are using
a combination of
assessments to
produce data on
students’ ability,
attainment and
attitudes, supporting
personalised teaching
and learning.

Supporting those
new to CAT4 testing,
these workshops
will help schools in
understanding how
assessment data and
reports from CAT4 can
be used effectively
to improve teaching
and learning in the
classroom.

Practical guidance on
developing a holistic
approach to assessment
throughout your school.
We will demonstrate
how the reports
provided by CAT4, the
PT Series and PASS
can be compared to
provide actionable
insight at a student,
class and whole-school
level.

Find out more at gl-education.com/events-training/seminars-and-workshops
For information on our online workshops go to

gl-education.com/events-training/online-workshops

Support and Training
We also work with a number of organisations which regularly help international schools to
develop their assessment practice using GL Education's assessments.
Find out more at gl-education.com/training-support

36

international@gl-education.com

Find out more

Online support
The GL Education website offers a comprehensive bank of resources and
information to support your use of the assessments.
These include:

School case studies
Find out how schools like yours have used our
assessments to better understand their students and
inform differentiated teaching and learning.
Find out more at

gl-education.com/news-hub/case-studies

News articles and reports
Read the latest research findings for international
schools.
Find out more at

gl-education.com/news-hub

Admin guides, parental
letters, curriculum links
Guides to using all of our assessments can be found
on each of the product support pages.

Get in touch
Our international Customer Services team are experienced in the international
education market and understand the specific needs of international schools.
To discuss your school’s unique assessment and school improvement
requirements, please don’t hesitate to contact us.

Call
Email
Visit

For technical enquiries,
call +44 (0)330 123 5375
or email
support@gl-education.com

+44 (0)20 8996 3369
international@gl-education.com
gl-education.com
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